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PREFACE 
This study is concerned with the role of the teacher in devel-
oping curriculum guides. The primary objective is to determine if 
all teachers should be involved, and if so, at what level and to what 
extent should they become involved. An analysis of the process was 
conducted according to Bridges' decision-making model. 
The author wishes to ;express her appreciation to her major 
adviser, Dr. Kenneth St. Clair, for his assistance and guidance 
throughout this study. Appreciation is also expressed to the other 
committee members, Dr. Carl Anderson and Dr. Russell Dobson for their 
invaluable assistance in the preparation of the final manuscript. 
The author, also, expresses her appreciation to Dr. Edna Manning, 
who afforded this author the opportunity to work with her in devel-
oping the guides. A note of thanks is, also, extended to TOP 
Services, Inc. for excellence in typing this thesis. 
Finally, a special note of gratitude is expressed to Dick, 
Keesha, and Malik for their understanding, encouragement, and many 
sacrifices. 
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CHAPTER I 
INTRODUCTION 
In 1889 the first public school house built in Oklahoma was com-
pleted in Edmond. Two 11 stone 11 buildings were built in the years 1900 
and 1909. These two new buildings housed grades one through ten, after 
which students could enter normal school. In 1917 a junior high was 
added to the Edmond system. A fully accredited high school was estab-
lished in 1921 and in 1956 a high school building was constructed to 
accommodate the increased enrollment. 1 
Today the district is made up of ninety-seven square miles in 
northern Oklahoma County and southern Logan County. Edmond has nine 
elementary schools, a middle school, an eighth grade center, a midhigh, 
and a senior high school. In order to accommodate the increasing enroll-
ment, additions have been made to all school buildings and a new middle 
school is in the initial building stage. 2 
The curriculum of the Edmond system begins in kindergarten and is 
enlarged upon throughout the twelve grades. The writer's definition of 
curriculum involves all areas of experiences of children for which the 
school accepts responsibility. Teachers identify their courses of study 
for the year through information gleaned from the scope and sequence 
materials of the adopted text books. 
The goal of the Edmond system is to develop all children to their 
fullest potential in the cognitive, affective, and psychomotor domains. 3 
1 
2 
To help achieve this goal more effectively, the need to develop curricu-
lum guides was defined by the assistant superintendent in charge of 
instruction. 
If developed properly, curriculum guides should provide general 
directions and help in the teacher's organization of subject matter and 
activities. The guide should, also, provide a valid, generalized frame-
work for the guidance of teachers, individually and collectively. Modifi-
cations, which can be utilized effectively in working with the 
individual differences of children, should, also, be included in the 
guide. 4 
The curriculum guide 'should serve as a guideline for the develop-
ment of a special environment that has been systematized, simplified, 
and edited in an appropriate fashion, in order to relate in a relevant 
and humane way to the pupils and the purposes of the school. The guide 
should, also, provide a basis for communication between and among 
teachers, as well as bet\veen teachers and the community. The guide 
should, also, allow for the establishment of an evaluation and feedback 
system. The instructional program could be evaluated by comparing the 
intended inputs to the outputs and the feedback of this relationship 
could serve as a focal point from which continued revision of the guide 
could be based.s 
Curriculum guides can be very effective when (1) they are used as a 
resource by teachers rather than a set of rigid content to be covered; 
(2) they are based on sound information about children, school, and 
society; (3) they are understood, accepted, and used by teachers; (4) 
teachers are encouraged to adapt them according to individual dif-
ferences in pupils; and (5) teachers and pupils are allowed the freedom 
3 
to initiate learning experiences not mentioned in the guides. 6 
This study is concerned with the role of the teacher in developing 
curriculum guides. The problem is the question of whether all teachers 
should be involved in the development of the curriculum guides and, if 
so, at what level and to what extent should they become involved. 
The writer believes that this study is warranted because the 
majority of the teachers have taught only in the Edmond system and have 
no reference point from which to ascertain the value in the process of 
developing the curriculum guides nor the value of the guide as an effec-
tive teaching tool. 
The teachers and administrators involved in the process of devel-
oping the guides will sow the seeds for continued improvement in the 
quality of education in the Edmond schools by enhancing the schools with 
curriculum guides based on relevancy, expectancy, and continuity. From 
this experience the total faculty, students, and community will reap the 
benefits. 
ENDNOTES 
1Edmond Public School District, Get Acquainted Folder For You 
From Edmond Public Schools, Edmond, Oklahoma. 
2Ibid. 
3rbid. 
4William B. Ragan and Gene D. Shepherd, Modern Elementary 
Curriculum, 5th ed. (New York, 1977), pp. 193-194. 
5rbid. 
6rbid. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
Many forces have influenced the developing American public school 
curriculum. The curriculum expert or the "knowledgeable" individual 
has often dictated practices and exerted overwhelming influence on the 
shape of curriculum experiences up to the present day. Curriculum devel-
opment patterns dictated by experts were not always valid and/or accept-
ed by practitioners in the field. 
The beginning of major curriculum change can be traced to Benjamin 
Franklin. His was the first attempt at modernizing the American school 
curriculum. The beginning of the nineteenth century brought the advent 
of the common school which purported to offer education to all children 
without cost of tuition. Up until lvorld War I, curriculum changes were 
made by reviewing old courses, adding new ones and changing textbooks. 
In these early days educators viewed the curriculum as an integrated 
program of experiences. Teachers specialized in segregated subject 
areas and textbook writers dictated curriculum practices. 1 
During the nineteenth century teachers' institutes were dev~loped 
to enhance the performance level of teachers, but they failed because 
they ignored the individual needs, capacities, and interests of teachers. 
Another attempt at upgrading instruction was developed by the super-
intendent's staff. Courses of study dealing with subject matter and how 
teachers should teach were produced, but these also failed to meet the 
5 
2 
needs of teachers and students. 
6 
In the late 1800's, national committees comprised of experts (col-
lege professors and school administrators) were concerned with courses 
of study and textbooks to satisfy new or revised courses. During these 
years the duties of the supervisor in curriculum development expanded to 
include inspecting the curriculum and working with teachers mainly 
through demonstrations. An emphasis was stressed on the expert pro-
viding prescribed courses of study for the teacher. 
After lvorld War I, industrial and social growth caused lay people 
and educators to look at the offering of education. An emphasis on pro-
ductivity and industrial growth placed an overwhelming emphasis on educa-
' tion as a prerequisite to social and economic upward mobility. 
The Progressive Education Movement during the 1920's and 1930's 
helped to promote the curriculum development movement.3 During this 
decade the purpose and nature of curriculum supervision was questioned. 
Curriculum development had been delegated to directors of instruction 
and supervisors. Their efforts were primarily aimed at practices in 
terms of administrative policy. At this time the emphasis was on 
teacher conformity to curriculum plans and teaching practices that were 
based largely on tradition and administrative fears. 4 
These practices were questioned and reoriented. It was realized 
that curriculum development must be a comprehensive endeavor to include 
all phases of child development and that the classroom teacher must be 
an integral part of the curriculum process, so that total acceptance 
would occur. Teachers were given leadership responsibilities, helped 
set policies and the ideas and wishes of learners were given 
consideration.5 
7 
In 1940 Saylor, in his Virginia curriculum development study, showed 
that the participation of teachers in deliberate meetings and production 
of materials produced significant changes in the classrooms and teaching 
I 
process. Thus, in 1957 Krug concluded, "Teacher participation in curricu-
lum planning today is to be regarded not as a pleasant gesture to the 
6 teachers but rather as an indispensable part of the process." 
This conclusion did not stem from the idea that teachers are needed 
because they had good ideas, made intelligent and relevant suggestions, 
and added balance to policy decision. It stemmed from the fact that the 
end result of curriculum growth is demonstrable improvement in the qual-
ity of experiences students are afforded in the classroom. The crux of 
the teacher's role in curriculum development is to arouse in each student 
an appetite for greater knowledge and to increase enthusiasm for learning 
and skills. 7 
The comprehensive view of curricular experiences, the need for con-
tinuous curriculum improvement and evaluation and the utilization of 
classroom teachers for curriculum change have continued to grow in educa-
tion. However, these points of view have been objected to by many educa-
tors who argued that curriculum revision should be done by subject area 
. 1" 8 spec1a 1sts. 
The Expert Approach 
In the expert approach, the subject matter specialist, being the 
ultimate authority of knowledge, determines what knowledge in a specific 
area must be acquired by students and suggests a logical, sequential 
order of learning which affords continuity of study and completeness of 
coverage. 
8 
The curriculum devised by experts consists of segregated subjects 
and is highly academic in nature. They believe that integration of 
subject matter will occur within students, after they have acquired the 
various knowledge and skills. The expert advocates disciplined work in 
the classroom which in turn will foster the development of a disciplined 
mind. Subject matter experts profess the belief that young people given 
logical and disciplined training in school will develop the abilities to 
govern themselves and to propagate democratic values successfully. 
Subject matter specialists think that the expert approach is the one and 
only way to develop curriculum because it frees the teachers from 
involvement and allows them more time to concentrate on teaching. 9 
The expert approach to curriculum development proposes change in 
curriculum content only. This hinders growth in the educator and the 
educational process, because very little emphasis is placed on research, 
educational improvement and current theory. The expert approach has neg-
lected to develop in the classroom educator the necessary skills to eval-
uate the curriculum and to encourage continuous investigation and 
improvement. In order for new curriculum changes in the classroom to 
occur teachers must depend upon the subject-matter specialist. 
Educators must become competent in the processes critically exam-
ining current practices and fostering additional changes which will keep 
pace with the requirements of a complex society and the total develop-
10 
ment of young people. 
One-Hundred Percent Participation: Yes or No 
Should there be a 100% participation by all teachers in curriculum 
development? Should classroom teachers make the final instructional 
9 
decisions with pupils? Should they become deeply entrenched in the cur-
riculum development process? Should they determine goals, shape content 
and select the learning and supplemental resources for the courses? Or, 
is it the role of teachers to implement a curriculum which has been 
developed and designed by others inside or outside the school district? 
Neagley and Evans believe that all professional personnel should 
have the opportunity to participate in the development of curriculum. 
They believe that staff members will contribute according to their 
interests, abilities, and experiences. Involvement in curriculum 
planning adaptation and implementation should be a vital and integral 
part of every professionai staff member's job. Throughout the curricu-
' lum development process teachers can be offered roles of researchers, 
writers, reactors in group situations and field testers of the new 
11 
materials in the classroom. 
Verdiun in a study of the Cassopolis, Michigan Public Schools found 
that full staff involvement for one year's curriculum study contributed 
to the following positive outcomes: 
1. Curriculum change was continued after completion of the 
original study. 
2. A more democratic and professional attitude resulted from the 
cooperative efforts of the participants. 
3. Greater concern for students, fellow educators and education 
in general was evidenced. 
4. More cohesiveness and better rapport on all levels resulted. 
A conclusion was made that a cooperative approach to curriculum 
development fostered valuable changes in the participants and worthwhile 
h . h . l 12 c anges 1n t e curr1cu urn. 
10 
Taba states that a strategical error is committed when a 100% par-
ticipation is mandated. Taba sighted two problems which may occur if a 
100% participation of teachers is insisted on: 
1. Participants sabotage new ideas and the committee is 
unable to get off the ground. 
2. Inclusion of resistant staff members may impede progress 
and create atmospheric conditions which could cause 
resistance and doubt on other participants. 
'The principle of selective participation in curriculum revi-
sion on the basis of concern contradicts the current notion 
that participation in any effort on behalf of curriculum 
change should be one hundred percent or at least include 
representation from every school. This insistence on a one 
hundred percent participation is partly due to equating 
participation with democracy, to the idea that no one should 
be left out of important decisions and that burdens should 
be shared equitably., Partly, however, it stems from the 
failure to see curriculum making as a developmental sequence 
in which different groups of school personnel all involved 
at different stages of work and at a different point in the13 
sequence. This is the principle of levels of involvement.' 
Taba states that the first level of involvement should be a fairly 
small group of volunteers composed of concerned persons willing to com-
pose something for their own classrooms. This group will be more effec-
tive if there is a wide range of grade levels and types of school 
situations among the volunteers. After forming the small group of volun-
teers, or pilot group, this strategy is supplemented by extending par-
ticipation at successive levels of work by adding personnel as the 
nature of work and also, the nature of its appeal, changes. For 
example, persons not interested in curriculum development (per se) may 
become interested in such activities as testing to determine needs, 
selecting reading and other materials for experimental units or actually 
trying out experimental units. Once involved, these staff members con-
tinue on as part of the group and also, enlarge their interests. The 
11 
involvement of personnel at various stages of curriculum development 
requires continuous communication and kindling of interest which can 
happen only if the lines of communication remain open between the pilot 
groups and the remaining staff. For eventual productivity and effective 
participation, it is preferable to approach the task of curriculum devel-
opment through levels of involvement with staff, thus combining the work 
of individuals and groups who are willing to change rather than to 
harness a large group with little or no motivation for change. 
Participation in "Curriculum Decision-Making" 
In 1977, Young's study of 1268 respondents employed in 174 randomly 
selected schools identified the kinds of curriculum work in which 
teachers wished to participate and then indicated the level at which 
they believed the work should be performed. The school district level 
was indicated as the level at which curriculums should be selected, 
adopted, evaluated, created, and translated into instruction. In this 
same study Young concluded that 78% of the respondents would be reluc-
tant to become involved in the curriculum decision-making process. 15 
The classroom teachers' major function is to implement curriculum 
decisions in their classrooms. By training, tradition, and daily work 
requirements teachers are oriented toward their own classrooms and not 
to the school district as a whole. Teachers in the Young study pre-
ferred curriculum tasks which involved translating curriculum into 
instruction. This involved selecting or creating methods or materials 
of instruction with which teachers could implement a curriculum in the 
classroom. This finding is supported by Ponder and Bullock who estab-
lished that 42% of the teachers in their study desired greater 
12 
participation in determining instructional aids and materials for a cur-
riculum and only 25% and 29%, respectively, desired greater participa-
tion in determining the detailed content of a curriculum and the basic 
outline of a curriculum. A conclusion can be made that teachers are 
16 
more interested in how to teach rather than what to teach. 
Young's article suggests that the school district concept for cur-
riculum decision-making is far removed from the teacher's classroom. It 
intimates that teachers are placed in a dependent and subordinate posi-
tion because of their orientation towards the classroom and away from 
school district's concerns. Also, the classroom orientation of teachers 
prevents the development of a broad informational field, long-range 
perspective and collegiality that are essential in curriculum 
d . . k" 17 ec1s1on-ma 1ng. 
Young's article contains considerable evidence which supports the 
desirability for teachers to become more actively involved in curriculum 
decision-making. Beauchamp installed within a K-8 school district, an 
ongoing curriculum system which was based on the participation of all 
professional personnel in the district. Teachers were involved as 
planners at the district level and implementers in their own classrooms. 
The significance of the curriculum system is that participation in cur-
riculum decision-making was incorporated as an integral part of the 
teachers' professional lives. 17 
Longitudinal data collected yearly showed that over a period of 
four years there was an increase in the positive attitudes of teachers 
toward teaching, the curriculmn system, and the curriculum that it pro-
duced. After four years, there was a significant decline in the 
teachers' perceptions of themselves as participants in the curriculum 
system and their assessment of the leadership behavior of their 
. . l 19 pr1nc1pa s. 
13 
Beauchamp and Conran attributed the losses to a lack of emphasis 
upon curriculum by the school district's central office. Young suggests 
changing the context for curriculum decision-making from the school 
district to the individual schoo1. 20 
School-Based Management 
School-based management would have the school district relegate 
to each school (a) responsibility for the development of the school's 
educational programs, (b)'a lump sum of money for development and imple-
mentation of the school's program, and (c) accountability for the 
l f . l . 21 resu ts o program 1mp ementat1on. 
In school-based management the central office would define such 
parameters as district-wide goals and identify basic subjects to be 
included in every school's curriculum. However, each school's staff 
would then organize the subjects into a viable, suitable, and effective 
curriculum for their particular schoo1. 22 
School-based management offers considerable potential for teacher 
participation in curriculum decision-making. 
1. Teachers would be familiar with the school. 
2. Teachers would possess knm1ledge about their particular. 
school population and community. 
3. Teachers would recognize the constraints placed on the 
school program by its physical facilities. 
4· Teachers would be acquainted with other staff members. 
5. Teachers, responsible for curriculum development, would 
become initiators of curriculum decision making as 
well as implementers. 
6. Teachers would hold the dominant position in curriculum 
decision-making and central office personnel would make 
an effort to 'sell' their services to each school 
staff. Thus, the central office role would change 
from a directive and evaluative role to a supportive 
and informative role. 
7. Teachers would be involved in ongoing curriculum plan-
ning, implementation and evaluation. 
8. Teachers would derive greater intrinsic rewards because 
curriculum decisions made at the school level directly 
effect the quality of a teacher's work with students. 
This area, according to Lortie, is the primary source 
of a teacher's job satisfaction. 
9. Teachers would be involved in the areas of budget plan-
ning and decision-making. Each of the above areas 
would help to encourage the development of the 23 
necessary background for effective participation. 
School-based management includes built-in accountability. A 
14 
district-wide evaluation team, possibly consisting of personnel at each 
level and parent representatives, ascertains if the within school cur-
riculum has been implemented. 24 
Problems of teacher participation in curriculum decision-making 
may still exist in school-based management. Principals of each school 
could solely control curriculum decision-making rather than share it 
with the teaching staff. 25 
Also, the parameters and framework established at the central 
office level for curriculum decision-making could be so specific and 
detailed that individual schools \vould have little power in curriculum 
d . . k" 26 ec1s1on-ma 1ng. 
Problems of teachers communicating freely and honestly with each 
other and principals being overwhelmed by increased financial respon-
sibilities could endanger the process of school-based management. 27 
Young concluded that the ambivalence of teachers toward 
15 
participation in curriculum decision-making is consistent with the 
school district context for curriculum decision-making and that it is 
28 the context--not the teachers--that needs to be changed. 
An alternative context for curriculum decision-making--the indi-
vidual school--was then proposed because it removes the barriers of 
teacher participation by partially eliminating a centralized school 
district, moves curriculum decision-making closer to the teacher's class-
room, and incorporates curriculum decision-making as an integral part of 
the teacher's professional life. 29 
The Individual School and School-Based 
Curriculum 
Kelly supports Young's findings when he states that real and effec-
tive curriculum development must go on within individual schools rather 
than in central offices which are detached from the realities of actual 
school situations. Kelly states that industrial and employment condi-
tions, social origins and interests of pupils and parents, and the expec-
tations the community has of the school are important factors in the 
curriculum development process. However, the most significant factor is 
the teacher's attitude which will be crucial in determining the 
realities of what goes on at the level of the individual classroom. 30 
The "individual" teacher has the task of bridging any gap that 
might exist between curriculum theory and practice. Many teachers react 
negatively to attempts to introduce curriculum changes. Teachers are 
often accused of conservatism and unwillingness to break away from 
patterns of tradition. This attitude is understandable because a 
teacher's security depends on the maintenance of those areas of 
16 
knowledge and experience in which he/she has recognized expertise. 
Thus, a recognized need for in-service programs to help teachers become 
less dependent on traditional techniques and materials and more adept at 
accepting and implementing changes.3l 
The converse of unacceptance of change on the part of teachers is 
the commitment to change. It is fruitless to introduce a new scheme 
into a school's curriculum without the support of at least all of the 
teachers who will need to be involved in the implementation process. 
Kelly states, "no attempt to establish innovations derived from outside 
agencies will be successful unless the teachers are 'won over' to them, 
unless there is a change in ideology. 1132 The prime needs are that they 
should both understand the reasons for and be committed to the values of 
what is proposed, so that in-service backup and every kind of support 
that is offered must be attuned to achieving both of these ends and not 
merely to providing them with the new skills and techniques that will be 
required of them. 
Having recognized that a gap exists between the curriculum planner 
and the teacher, Kelly demonstrates a concern to bring each closer to 
the other. Recognition of the fact that curriculum development is 
essentially a matter of local development implies the need for a school-
based curriculum development process.33 
Two reasons for considering school-based curriculum development 
are that attempts of innovation through a centralized system have met 
with little success and that this is the only way of ensuring that cur-
riculum change is actually curriculum development. Skilbeck says school-
-based curriculum development 
• • • provides more scope for the continuous adaptation of 
curriculum to individual pupil needs than do other forms 
of curriculum development. Other systems are 'by their 
nature' ill-fitted to respond to individual differences in 
either pupils or teachers. Yet these differences •.. are 
of crucial importance in learning • . At the very 
least, schools need greatly increased scope and incentive 
for adapting, modifying, extending and otherwise reordering 
externally developed curricula than is now commonly the 
case. Curriculum development related to individual differ- or 
ences must be a continuous process and it is on3~ the school 
school network that can provide scope for this. 
17 
Kelly advocates the need for teachers to devise curriculum programs 
tailored to the recognized needs and requirements of their own pupils in 
order to facilitate and insure a truly meaningful and educative exper-
ience for all pupils. Two broad questions emerge from the consideration 
of promoting school based curriculum. First, what conditions within the 
school are most likely to be conducive to curriculum innovation? 
Second, what is the most appropriate form in which assistance and 
support can be offered from outside the schools. 35 
Shipman arrived at some tentative suggestions as to the main charac-
teristics of a school that is ready for innovation. 
The salient points are that the school which is likely to 
introduce and implement successfully a planned innovation 
would: 
~~Have teachers who would feedback information to the 
project. 
~~Have teachers who would accumulate supplementary 
material. 
~~Have teachers who had volunteered knowing that they 
would be involved in a lot of work. 
~~Have planning time set aside for the teachers involved 
in innovation. 
-l<Have a principal or headteacher who supported the 
innovation but did not insist on being personally 
involved. 
~*Have a low staff turnover among key personnel. 
~*Have no immediate need to reorga~~ze as part of a 
changing local school situation. 
Other concerns which must be considered as to the readiness of the 
school for curriculum innovation are the location of the school; the 
18 
availability of appropriate resources; and the most crucial considera-
tion is the school climate. 
Schools not possessing the above characteristics will need support 
from outside the school in order to develop strategies to bring about 
the conditions that will make curriculum development possible for them. 
Schools engaged in curriculum development will need financial support 
and provisions for resources which could be offered by local author-
ities, especially through teacher centers. Teacher centers are equipped 
with available information, materials, equipment, and resources to 
enhance the educational programs of the schools. The appointment of 
specific teachers, responsible for coordinating and guiding curriculum 
development, will help to ensure organized support from outside 
agencies. 37 
Kelly declares the need for an adequate support system for class-
room teachers who have a crucial and ·fundamental role in the develop-
ment of curriculum. A teacher's initial training must be concerned with 
the central role of curriculum development as well as adequate opportun-
ities for continuing in-service education to develop and obtain new 
skills vital to the planning, research and development of curriculum. 
Kelly states: 
There can be no curriculum development without teacher 
development and the more teachers are to be given responsi-
bility for curriculum development the more important it 
becomes that they be given all possible support of this 
kind. The potential of the role of the professional tutor 
as the focal point of this kind of teacher development, 
linking initial and in-service teacher education and devel-
oping contacts between the school and colleges and other 
institutions responsible for these courses has so far not 
been fully appreciated, but it offers opportunitiejgthat may 
be crucial to school-based curriculum development. 
19 
Teachers must be advised of outside agencies with whom they can communi-
cate, so that they can acquire the necessary skills or understandings 
and resources which would enable them to effectively and responsibly 
develop curriculum. 
Cooperative Education Approach 
Teachers perform the'most vital roles in curriculum development 
when they assess the needs of their students, provide multi-disciplinary 
learning experiences and techniques for their students, create enjoyable 
and practical methods to learn new knowledge and skills, and provide a 
positive atmosphere for problem solving and sharing. 39 
Increasingly, in recent years the teacher's role in curriculum 
development has become one of participant, suggestion maker, producer 
of ideas for the clarification and meaningful dilineation of concepts, 
and creator of resources. This development has surfaced from the major 
emphasis on cooperative democratic action in almost every phase of edu-
cational planning. It has derived from: 
1. The agitation of conscience on the part of those who 
preach 'education for democracy.' 
2. Greater insight into what democratic relationship means. 
3. Clear evidence that those who are involved in the 
development of plans have a much greater commitment to 
to see them work. 
4. The theory that out of effectively organized groups can 
come ~ gr~ater45umber of more significant and valuable 
contr1but1ons. 
The cooperative education approach to curriculum development 
20 
suggest that the curriculum should be subject to the needs, interests, 
capacities, and individual differences of young people in the schools; 
and to the requirements and demands that society places on the young 
people. 
The cooperative educator bases curriculum experiences on psycho-
logical factors emphasizing educational experiences involving social, 
emotional, and physical development, which youngsters can internalize 
when they are psychologically ready. The cooperative educator desires 
an integration of subject matter which gives more meaning to the total 
development of youngsters' ideas, knowledge, and skills. 41 
The curriculum change agent is the classroom teacher who, through 
group investigation and personal activity, can discover new meanings 
and foster effective curriculum changes. Verduin states: 
If the educator does not have an active part in effecting 
change and does not know the rationale behind it, it will 
have less meaning and interest for him. The lack of 
meaning, knowledge and interest and the fact that personal 
needs and goals have not been met, can result in very 
little acceptance of proposed change by the classroom 
educator. Thus, curriculum chang~~ handed down by experts 
are not likely to be implemented. 
Educators must become competent in the processes of critically 
examining current practices and fostering additional changes which will 
keep pace with the requirements of a complex society and the total devel-
opment of young people. Educators through a cooperative curriculum 
approach have the opportunity to become more aware and critical of 
current educational practices, to discern additional weaknesses in the 
21 
curriculum, to develop skills with which they can attack problems and 
bring about additional changes, and to engage in additional examination 
and improvement of the curriculum. 43 
Summary and Conclusions 
Moffitt states: "lVith all that has been written and discussed 
about continuous expansions and alterations of the curriculum, it must 
be understood that the curriculum changes only as the teacher changes 
it."44 
Classroom teachers largely determine the curriculum. Regardless 
of curriculum plans, the teacher in the classroom, to the most extent, 
determines the quality of learners• experiences. Eash and.Chasnoff 
state that teachers need to pool their thinking because their knowledge, 
acceptance, and promotion of their schools 1 goals can promote effective 
curriculum development. Group thinking helps to create higher morale, 
maintenance of interest, and willingness to change. 45 Wiles states: 
"The quality of group problem-solving, including the nature of the evi-
dence collected during the problem-solving process, makes for quality in 
decision-making and hence for improvement .•• 46 
Curriculum experts now rest on the thesis that given the respon-
sibility for improving the experiences of children in school, classroom 
teachers working together will produce far more than supervisors or 
directors of instruction. As a participant in curriculum development, 
the teacher's role will expand to include that of: 
1. A deliberate social analyst. 
2. A student of adolescent growth and development 
characteristics and needs so to advise on what to 
offer in and how to manage schools. 
3. A value judge determining what priority to place on 
various goals and contacts. 
4. A policy-maker on organization and structure of the 
educational program. 
5. A research planner and manager, testing out the appro-
priateness of plans and procedures. 
6. A critic and supporter of the ideas and proposals of 
peers and superiors. 
7. A public relations participant bo!~ explaining and 
seeking suggestions from patrons. 
The review of literature concerning the teacher's role in cur-
riculum development suggests the following: 
1. The classroom teacher must be an integral part of the 
curriculum process. 
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2. All professional personnel should have the opportunity to par-
ticipate in the development of the curriculum. 
3. Teachers should be involved at various stages of curriculum 
development. 
4. Teachers prefer the task of translating curriculum into 
instruction rather than determining the content of the 
curriculum. 
5. School-based management offers considerable potential for 
teacher participation in curriculum decision-making. 
6. Individual school-based curriculum development moves 
curriculum decision-making closer to the teacher's classroom 
and incorporates curriculum decision-making as an integral part 
of the teacher's professional life. 
7. Classroom teachers involved in curriculum development must be 
provided with an adequate support system, such as continuing 
in-service education to develop and obtain new skills 
vital to the planning, research, and development of 
curriculum. 
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8. The cooperative curriculum approach provides educators with 
the opportunity to gain expertise in the planning, improvement, 
and examination of the curriculum. 
9. Classroom teachers, who are held responsible for improving the 
experiences of school children, will produce far more than 
supervisors, directors, or experts of instruction. 
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CHAPTER III 
PROCEDURE 
In November 1979 a committee comprised of principals, teachers, 
and parents met with the assistant superintendent in charge of curricu-
lum and instruction to discuss the developing of curriculum guides for 
the Edmond elementary schools. This meeting was held at the Central 
Administration Office Building in Edmond, Oklahoma. It was determined 
that the first step in developing the guides would be the ~ompiling of 
skills according to units in the basic textbooks used in the system in 
conjunction with supplementary resources and materials. It was con-
cluded that in the ensuing year more information including a district-
wide philosophy and basic skills for each area would be compiled and 
added to the guide. A decision was made to ask for teacher volunteers 
to gather the information for math, science, reading, penmanship, 
spelling, and social studies at grade levels one through five. Each 
elementary principal was asked to chair a committee to help assure the 
development and completion of the rough draft of the guides by April 4, 
1980. It was, also determined at the time that a parent disclosure docu-
ment would be developed to reinforce the lines of communication between 
the home and school and to assist the parents in assessing their 
children's progress. 
Teachers were personally requested to volunteer to work on 
developing the guides. From an approximate total of 180 teachers, 105 
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volunteered their services. The eight elementary schools in Edmond were 
represented on all committees except the penmanship committee which had 
representation from five schools. Principals were appointed as chair-
persons of each subject-matter area committee. 
On January 22, 1980, the assistant superintendent met with the 
principals to present the established committees, to discuss the basic 
format for the guides, and to determine time-lines. The assistant super-
intendent stressed the need to keep the guides very simple, since this 
'vas the very first step in developing a comprehensive curriculum guide. 
Textbooks, scope and sequence charts, and all available supplementary 
materials and techniques were the sources of information to be used by 
the teachers in the development of the guides. A standard form was 
devised to assist the teachers in their work (Appendix A). The princi-
pals were encouraged to point out the significance of supplementary 
materials and activities to their teachers. 
Prior to February 8, 1980, this author met with the 47 teachers 
who had volunteered to work on the math, science, and reading commit-
tees. This author discussed the purposes of developing the guides: 
A. To assist in the development of all children to their 
fullest potential. 
B. To promote continuity in subject matter in grade levels 1-5 
throughout the school system. 
C. To serve as a guide to teachers in developing their lesson 
plans and to acquaint them with new and available supple-
mentary materials and teaching techniques. 
D. To reinforce the lines of communication between the home and 
the school through the development of a parent disclosure 
document. 
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E. To help new teachers become acquainted with the skills and 
content of each subject area and the supplementary materials 
and techniques available to them. 
This author, also, provided the teachers with a model form to be used 
in developing the guides, reviewed the form with the teachers, and 
shared examples of completed parts from a sample guide. This author 
encouraged representatives from each grade level to consult with other 
teachers from the same level in order to acquire supplementary 
materials, ideas and teaching techniques, and provided the names and 
numbers of those who would be available to assist the teachers in the 
gathering of information for the guides. 
This author encouraged one person from each group to take a leader-
ship role in coordinating the task areas of the respective groups. 
Those task areas included: 
A. The clarification of responsibility for particular chapters 
or skill areas. 
B. The coordination of topics and/or units with supplementary 
materials and activities. 
C. The validation of the progress of the members of the group. 
This author, also, set time deadlines and established checkpoints 
to determine the progress being made on compiling and gathering the 
materials. This author elicited and answered questions from the group 
pertaining to the defined process and procedure. 
The math and science committees decided to divide their task areas 
in accordance with the breakdown of subject matter in the textbook. The 
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reading committee designed their tasks according to-specific skill areas. 
During the week of April 4, the work from each committee was turned 
into the central office. At that time this author sent a letter of 
recognition and thanks to all teachers who participated in the process. 
Included in the letter was an explanation of the process which would be 
undertaken to complete the guides and projected dates when the guides 
would actually be in the teachers' hands (Appendix B). After a lengthy 
process of scrutinizing, verifying, and correcting the information 
turned in by the teachers, this author was able to compile the math, 
science, and reading curriculum guides (Appendix C). The information 
received from the guides ~as then used to construct the parent dis-
closure documents (Appendix D). 
This author then devised a questionnaire to determine the teachers' 
feelings about: 
A. The need for the guides. 
B. The involvement level of the teachers. 
C. The need for an efficient and effective implementation 
process. 
D. The teachers' commitment to use the guides. 
E. The probability that the guides will provide continuity for 
students transferring within the system. 
This author administered this questionnaire to the assistant super-
intendent and an intern to determine the validity. They agreed that the 
questionnaire would provide great insight into the curriculum developing 
process and would also indicate the changes necessary to further develop 
and expand the curriculum guides (Appendix E). 
In developing the questionnaire this author wanted to determine 
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the zone of acceptance of the teachers who volunteered to work on the 
committee. Zone of acceptance is defined as the range of behavior 
within which the subordinate is ready to accept the decisions made for 
her/him by his/her superiors. Bridges postulates that teachers' partici-
pation in decision-making will be less effective if the decision being 
made is located in the teachers' zone of acceptance. Teachers for whom 
the decision is clearly outside their zone of acceptance will be more 
1 
effective in the decision-making process. 
Bridges proposes two tests to identify issues that clearly fall 
within the subordinate's zone of acceptance: (1) the test of relevance 
' . 2 
and (2) the test of expert1se. 
The test of relevance is concerned with the personal stake that 
the individual has in the decision. Participation will be high, if the 
subordinate has a high personal stake in the decision. The subordinates 
will be receptive to the superior's directive, if they have no personal 
stake. 3 
The test of expertise is concerned with the subordinates' quali-
fications to make knowledgeable contributions to the identification or 
solution of the problem. This test is primarily concerned with the sub-
ordinates' capabilities of making meaningful contributions. 4 
Bridges states that subordinates should be involved in the 
decision-making process when subordinates have a personal stake (high 
relevance) in the decision and have the knowledge to make a useful con-
tribution (high expertise). He, also, declares that subordinates should 
not be involved in the decision-making practice if the issue is not 
relevant and falls outside their sphere of competence. Involvement of 
subordinates in decision-making within their zones of acceptance will 
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probably result in resentment and frustration.S 
Bridges, also, identifies two marginal situations. First, a sub-
ordinate may have a personal stake in the issue, but little expertise. 
In this case the subordinates should have limited involvement. The main 
purpose of their involvement should be to communicate the rationale for 
dl . h d .. 6 an ower res1stance to t e ec1s1on. 
Second, a subordinate may have the knowledge to make useful contri-
butions, but has no personal stake in the decision. Again, the sub-
ordinates should have only limited involvement, but in this case · 
involvement would be primarily to improve the decision. 7 
Upon selecting a random sample of 40 teachers the questionnaire 
was issued to 24 teachers who worked on the curriculum guide committees 
and to 16 teachers who were not involved in the process. There was one 
hundred percent participation from the teachers in responding to the 
questionnaire. 
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CHAPTER IV 
RESULTS 
The following (Table I) is an item by item tabulation of those 
teachers who participated in the process of developing curriculum guides. 
The following are comments made by those teachers who worked on the 
guides: 
1. More time to work together would be helpful. 
2. What was developed this past Spring was not a curriculum 
guide, but just an outline of the various textbooks. In short 
it was a waste of time and it will be a waste of paper. 
3. I think the guides could prove to be very beneficial to new 
teachers and possibly set a better pattern of unity within the 
grade levels throughout the system. I think they were not 
properly implemented or approached properly this year. 
4. Hopefully teachers in Edmond will strive to follow these 
guides. It should be helpful when students change schools. 
5. I feel we can better evaluate when we have an opportunity to 
use the guide. 
6. There should have been a meeting with one teacher from each 
school represented per grade level for each subject. After 
a preliminary meeting where a rough draft was made a smaller 
group per grade level could compile it. As it stands there 
will be ideas from a couple of teachers who listed 
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TABLE I 
ITEM-BY-ITEM TABULATION OF TEACHERS PARTICIPATING IN 
DEVELOPING CURRICULUM GUIDES 
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. Statement SA MA A MD D SD 
~ -
1. There was a need for the development of curriculum 
guides in this district. 11 6 
-
2. All teachers should have been involved in develoE-
ing the guides. 7 2 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. 1 5 4 
4. More teachers would have worked on the guides, if 
they had been given release time and/ or _pay_. 15 1 
5. The majority of the teachers in the district will 
use the guides. 0 4 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. 3 5 
7. It was beneficial to work on the guides with 
teachers from other schools. 2 4 
8. All teachers in the same grade levels at different 
schools are working on and covering the same materials 
and activities. 0 3 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. 1 5 
10. Working on the curriculum guides provided an 
opportunity for professional growth. 3 6 
11. The guides will prove to be most beneficial to 
the new teachers in the district. 7 3 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. 9 7 
13. Children transferring within the sys tern wi 11 be 
provided with some sense of continuity through the 
5 4 use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. 16 5 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
expertise in at least one subject matter area. 1 5 
The number of no responses to the following items 1s as 
follows: #1 - 1; #15 - 1. 
4 2 0 0 
10 1 2 2 
10 2 2 1 
6 2 0 0 
8 7 3 2 
11 4 1 0 
11 3 4 0 
4 6 8 3 
8 5 5 0 
8 3 3 1 
14 0 0. 0 
6 2 0 0 
13 2 0 0 
3 0 0 0 
11 1 5 0 
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supplementary materials that happened to be in their par-
ticular building. I am sure all schools have materials that 
the people working on this project did not know about. 
I, also, think we rushed through this project. We should 
take one area per year and do a super job. More teachers 
could be involved this way. 
I did enjoy doing this but felt I had to hurry and didn't 
have enough time to do a proper job. 
I think the guides should be for all teachers, not just 
new teachers and it should be stressed that they are to use 
not store on the shelf. 
I think we need a time where teachers would.have a chance 
to see some of the materials and get patterns, etc. 
7. Not enough room was given on the curriculum form under 
"Supplementary Materials/Activities." More space on the form 
should be allotted to that item. 
8. It provides no time guides so even if followed, we would be at 
different points at different times. 
The following (Table II) is an item-by-item tabulation of those 
teachers who did not participate in the process of developing curriculum 
guides. 
The following are comments made by those teachers who did not work 
on the guides. 
1. I feel there is a need for a curriculum guide if it is used. 
I have helped prepare three since I've been in the system and 
have never seen one yet. Most teachers won't follow one 
either. 
TABLE II 
ITEM-BY-ITEM TABULATION OF TEACHERS NOT PARTICIPATING 
IN DEVELOPING CURRICULUM GUIDES 
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Statement SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. 2 2 6 3 
2. All teachers should have been involved in develoE-
ing the guides. 1 1 1 1 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, 
attd/or typing the guides. 
and compiling 
4 1 7 0 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. 6 2 7 0 
5. The majority of the teachers in the district will 
use the guides. 0 1 4 5 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. 1 1 10 3 
7. It was beneficial to work on the guides with 
teachers from other schools. 0 1 6 2 
8. All teachers in the same grade levels at different 
schools are working on and covering the same materials 
and activities. 0 2 6 2 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. 0 0 3 2 
10. Working on the curriculum guides provided an 
opportunity for professional growth. 1 0 6 1 
11. The guides will prove to be most beneficial to 
the new teachers in the district. 1 4 8 1 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. 1 4 7 2 
13. Children transferring within the sys tern will be 
provided with some sense of continuity through the 
2 2 9 1 use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. 8 1 7 0 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
expertise in at least one subject matter area. 1 1 4 4 
The number of no responses to the following items is as 
follows: #3 ~ 2; #5-1; #7 ~ 4; #8 ~ 1; #9 7 8; #10- 4; #11 - 1; 
#12 - 1; #13 - 1; #15 - 3. 
2 1 
10 2 
0 2 
0 1 
3 2 
0 1 
2 1 
4 1 
3 0 
3 1 
0 1 
0 1 
0 1 
oc 0 
2 1 
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2. I did not work on a committee so I answered the questions 
without being involved on a particular guide. 
3. Developing guides was optional on part of the teachers. What 
are level meetings for if not to get all areas together? Most 
teachers are very good resource people -- I'm not in favor of 
a person using teachers to gain another degree -- There must 
be other ways of people gaining knowledge for another degree 
than by hounding teachers to death with something that may not 
even be implemented. I have plenty to do to prepare and teach 
kids without any extra committee work. 
' 4. A teacher with adequate training and a sense of responsibility 
to her students will implement creative ideas in any area of 
curriculum with or without a guide. A teacher will suit her 
curriculum for the year to the needs of her students not 
being concerned what another in the same grade level at 
another school is doing. 
It seems to me that by all schools within a system using 
the same adopted sets of books, the only deviation necessary 
on the part of the teacher would be to fit the materials to 
her students' needs and this would certainly differ according 
to the area in which the school was located. 
5. Questions 7, 9, 10, and 15 --I could not answer because I did 
not work on the curriculum guides. I have had use of curricu-
lum guides in other systems and they were helpful. 
Items 3, 4, 6, 11, 12, 13, and 14 appear to be located outside the 
zone of acceptance of both groups. Items 5, 8, and 9 appear to be 
within the zone of acceptance of both groups. Items 1, 2, 7, 10, and 15 
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appear to be outside the zone of acceptance for Group A and within the 
zone of acceptance for Group B. 
An item-by-item analysis of the responses of Group A, those who 
participated, and Group B, those who did not participate, clearly 
indicates that the zone of acceptance is an important variable in 
determining the extent to which teachers should be involved in decision 
making and also, the level to which they should be involved. (See 
Tables III and IV.) 
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TABLE III 
CORRESPONDING ITEM TABULATIONS AND PERCENTAGES BETWEEN 
THOSE PARTICIPATING AND NOT PARTICIPATING IN 
DEVELOPING CURRICULUM GUIDES 
Statement 
1. There was a need for the development of curriculum 
guides 1n this district. 
Group A 
Group B 
Percent Agreeing: 
Group A - 91% 
Group B - 62.5% 
2. All teachers should have been involved in 
developing the guides. 
Group A 
Group B 
Percent Agreeing: 
Group A - 79% 
Group B - 12.5% 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. 
Group A 
Group B 
Percent Agreeing: 
Group A - 79% 
Group B- 85.7% 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. 
Group A 
Group B 
Percent Agreeing: 
Group A- 91.6% 
Group B- 93.7% 
SA MA A MD D SD 
11 
2 
6 4 
2 6 
7 2 10 
1 1 1 
2 0 
3 2 
1 2 
1 10 
0 
1 
2 
2 
5 4 10 2 2 1 
4 1 7 0 0 2 
15 1 
6 2 
6 2 0 0 
7 0 0 1 
TABLE III (Continued) 
Statement 
5. The majority of the teachers Ln the district 
will use the guides. 
Group A 
Group B 
Percent Agreeing: 
Group A ~ 50% 
Group B - 33% 
6. The guides will be used more effectively and 
efficiently, if proper implementation procedures 
are made available to the teachers. 
Group A 
Group B 
Percent Agreeing: 
Group A - 79% 
Group B - 75% 
7. It was beneficial to work on the guides with 
teachers from other schools. 
Group A 
Group B 
Percent Agreeing: 
Group A - 70.8% 
Group B - 58% 
8. All teachers in the same grade levels at different 
schools are working on covering the same materials 
and activities. 
Group A 
Group B 
Percent Agreeing: 
Group A - 29% 
Group B - 53% 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. 
Group A 
Group B 
41 
SA MA A MD D SD 
0 4 8 7 3 2 
0 1 4 5 3 2 
3 5 11 4 1 0 
1 1 10 3 0 1 
2 4 11 
0 1 6 
0 
0 
3 4 
2 6 
1 5 8 
0 0 3 
3 4 0 
2 2 1 
6 8 
2 4 
3 
1 
5 5 0 
2 3 0 
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TABLE III (Continued) 
Statement SA MA A MD D SD 
9. (Continued) 
Percent Agreeing: 
Group A - 58% 
Group B- 37.5% 
10. Working on the curriculum guides provided an 
opportunity for professional growth. 
Group A 3 6 8 3 3 1 
Group B 1 0 6 1 3 1 
Percent Agreeing: 
Group A- 70.8% 
Group B - 58% 
11. The guides will prove to be most beneficial to 
the new teachers in the district. 
Group A 7 ·3 13 0 0 0 
Group B 1 4 8 1 0 1 
Percent Agreeing: 
Group A - 100% 
Group B - 86.6% 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. 
Group A 9 7 6 2 0 0 
Group B 1 4 7 2 0 1 
Percent Agreeing: 
Group A - 91.6% 
Group B - 80% 
13. Children transferring within the system will be 
provided with some sense of continuity through the 
use of the guides. 
Group A 5 4 13 2 0 0 
Group B 2 2 9 1 0 1 
Percent Agreeing: 
Group A- 91.6% 
Group B - 86.6% 
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TABLE III (Continued) 
Statement SA MA A MD D SD 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. 
Group A 16 5 3 0 0 0 
Group B 8 1 7 0 0 0 
Percent Agreeing: 
Group A - 100% 
Group B - 100% 
15. Working on the guides helped to improve a 
teacherrs self-confidence, motivation, interest, 
and expertise in at least one subject matter area. 
Group A 1 5 11 1 5 0 
Group B 1 1 4 4 2 1 
Percent Agreeing: 
Group A - 73.9% 
Group B - 46% 
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TABLE IV 
CORRELATION BETWEEN THOSE PARTICIPATING AND NOT PARTICIPATING 
IN DEVELOPING CURRICULUM GUIDES WITH THE PERCENTAGE 
OF AGREEMENT BETWEEN TEACHERS* 
Statement 
1. There was a need for the development of 
curriculum guides in this district. 
2. All teachers should have been involved Ln 
developing the guides. 
7. It was beneficial to work on the guides with 
teachers from other schools. 
10. Working on the curriculum guides provided an 
opportunity for professional growth. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest 
and expertise in at least one subject matter area. 
3. Rather than being assigned to an overall 
activity, in developing the guides, teachers should 
have been allowed to select a particular area of 
involvement, such as coordinating the activities of 
groups, developing supplementary activities, and 
compiling and/or typing the guides. 
4. More teachers would have worked on the guides, 
if they had been given release time and/or pay. 
6. The guides will be used more effectively and 
efficiently if proper implementation procedures are 
made available to the teachers. 
11. The guides will prove to be most beneficial to 
the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. 
13. Children transferring within the system will be 
provided with some sense of continuity through the 
use of the guides. 
Agree 
A 
Yes 
91% 
Yes 
79% 
Yes 
70.8% 
Yes 
70.8% 
Yes 
73.9% 
Yes 
79% 
Yes 
91.6% 
Yes 
79% 
Yes 
100% 
Yes 
91.6% 
Yes 
91.6% 
B 
No 
62.5% 
No 
12.5% 
No 
58% 
No 
58% 
No 
46% 
Yes 
85% 
Yes 
93.7% 
Yes 
75% 
Yes 
86.6% 
Yes 
80% 
Yes 
86.6% 
TABLE IV (Continued) 
Statement 
14. The curriculum guides should be used as a resource 
by the teachers rather than as a set of rigid content 
to be covered. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter materials 
and activities to be covered during the school year. 
5. The majority of the teachers in the district will 
use the guides. 
8. All teachers in the same grade levels at diff(~rent 
schools are working on and covering the same materials 
and activities. 
A 
Yes 
100% 
No 
58% 
No 
50% 
No 
29% 
Agree 
*Each statement refers to the agreement by the majority of the 
teachers (majority being defined as 66.6% of the t0achers or more). 
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B 
Yes 
100% 
No 
39.5% 
No 
33% 
No 
53% 
CHAPTER V 
SUHMARY 
The main purpose of this study was to examine the role of the 
teacher in developing curriculum guides. The question was whether all 
teachers should be involved in the development of the curriculum guides 
and, if so, at what level and to what extent should they become 
involved. A questionnaire was administered to a randomly selected 
sample of 40 teachers, 24 who participated in the developing of the 
guides and 16 who did not participate. 
The questionnaire was developed to determine the teachers' feelings 
about: 
A. The need for the guides. 
B. The involvement levels of the teachers. 
C. The need for an efficient and effective implementation 
process. 
D. The teacher's commitment to use the guides. 
E. The probability that the guides will provide continuity for 
students transferring within the system. 
This author, also, wanted to determine the zone of acceptauce of 
the teache:rs who volunteerec to work on the come:i ttee. The results 
determined by the data gatherej from the teachers \iho worked on the cur-
riculum guide committees supp;:,rt the following iceas: 
1. There was a need for the development of curriculum guides in 
46 
this district. 
2. All teachers should have been involved in developing the 
guides. 
47 
3. It was beneficial to work on the guides with teachers from 
other schools. 
4. Working on the curriculum guides provided an opportunity for 
professional growth. 
5. Working on the guides helped to improve a teacher's self-
confidence, motivation, interest, and expertise in at least 
one subject matter area. 
6. Rather than being assigned to an overall activity in 
developing the guides, teachers should have been.allowed to 
select a particular area of involvement such as 
coordinating the activities of groups, developing supple-
mentary activities and compiling and/or typing the guides. 
7. More teachers would have worked on the guides if they had been 
given release time and/or pay. 
8. The guides will be used more effectively and efficiently if 
proper implementation procedures are made available to the 
teachers. 
9. The guides will prove to be most beneficial to the new 
teachers in the district. 
10. If properly implemented, the curriculum guides will be an 
asset to all teachers and children within the system. 
11. The curriculum guides should be used as a resource by the 
teachers rather than as a set of rigid content to be 
covered. 
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Discussion 
The results generally confirm that not all teachers should have 
been involved in the development of the curriculum guides at the same 
level, as per the Edmond model. When this author compiled the data 
received from the teachers it was very easy to assess those who were 
working within and without their zones of acceptance. Under the 
category of supplementary materials and activities on the standard form 
provided to all teachers who worked on the curriculum committees those 
teachers who were w·orking outside of their zones of acceptance had an 
abundance of materials and activities while others had few activities to 
be dispersed among 10-12 topics. 
The results also suggest teachers would like to have a choice of 
assignment when asked to serve on a committee. Teachers have specific 
expertise and a limited amount of time, thus they would like to be 
involved where they can be most efficient and effective. 
More teacher input and expertise would have gone into the devel-
oping of the guide if release time and/or comp time had been provided by 
the school district. 
Finally, the study shows that the guides should serve only as 
guides; however, with proper implementation the guides should prove to 
be an asset to those within the school system. 
Recommendations 
It is suggested that in the future development of the curricuum 
guides only those teachers with expertise and high relevance be asked 
to work on the committees. This will help to eliminate unskilled and 
49 
inaccurate work. 
It is advisable to extend the participation levels of the teachers 
by adding personnel according to the nature and the appeal of the work. 1 
It is suggested that release time and/or comp time be made avail-
able to those who work on committees. If the system cannot afford comp 
time, then the administrators should provide release time for those 
involved on committees. If neither release time or comp time can be 
provided this problem might be remedied by the school system and nearby 
college or university working together to provide partial credit hours 
to those involved in the process. 
The guides should be implemented by the teachers who worked on 
them. It is suggested that an in-service program be scheduled for the 
purpose of having those teachers who worked on the guides to share their 
thoughts and ideas with other teachers on how the guides should be 
implemented. 
It is also recommended that input from parents and students be con-
sidered in developing curriculum guides. 
In developing curriculum guides it is more feasible to work on one 
subject matter area at a time. In this way all teachers, who are 
willing, can share their expertise, thus incorporating a wider variety 
of techniques, activities, and ideas in one subject-matter area. It is 
also recommended that at least one year should be spent on develcrping a 
single guide. This relieves the pressure on teachers and also will 
allow the administration more time to provide comp time, release time, 
and/or other incentive methods. 
It is very important to be aware of the developmental processes 
of children when developing curriculum guides. All children are not 
ready to learn the same thing at the same time. 
It is also suggested that the needs of and activities for all 
children be specifically spelled out (i.e., handicapped, bilingual, 
multicultural, gifted, etc.). 
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This author discovered that there is a small amount of recent 
research concerning the role of the teacher in developing curriculum 
guides. Current research on the role of the teacher in developing cur-
riculum guides is needed in order to facilitate planning and development 
for curricula changes. It is the belief of this author that teachers 
should be involved in developing curriculum guides. Teachers are the 
agents of change in the classroom; therefore, they should provide input 
on how to bring about these changes in the most humane, effective, and 
efficient manner. This author recommends an extension of this study to 
develop full-scaled curriculum guides and to access the process, the 
attitude of teachers, and the implementation of the guides. 
ENDNOTES 
1Hilda Taba, Curriculum Development Theory and Practice 
(New York, 1962), p. 469. 
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APPENDIXES 
54 
APPENDIX A 
FORM FOR CURRICULUM GUIDES 
55 
Topic 
56 
SUBJECT 
GRADE 
TEXT ----~~----~--~~~~----------­(Name and Publisher) 
Time 
(in days) 
Text 
(pg. nos.) 
Supplementary 
Materials/Activities 
APPENDIX B 
LETTER 
57 
58 
Dear 
Thanks to you, the gathering of information for the curriculum 
guides has been completed. You volunteered an enormous amount of time 
in collecting the data and I want you to know that I truly appreciate 
your participation and effort. 
Sue and Mae are now working very diligently to compile the infor-
mation, so that you can have the math and reading guides in your 
possession before the end of school. The other subject area guides will 
be available to you before the end of summer vacation. 
I feel confident that your efforts will contribute significantly to 
a relevant curriculum for the Edmond school system and will enhance the 
educational opportunities for our children. 
Thanks again for a job well done. 
Sincerely, 
APPENDIX C 
CURRICULUM GUIDES 
59 
TOPIC TIME 
fin "'"'"'' 
Unit 1 - Numbers to 5 10-13 
Recob~ize and write 1 1 
and 2 
Recognize 1, 2, and 3, 1 
and write 3. 
Recognize 2,3, and 4, 1 
and write 4. 
Recognize and write numl ers 
to 4. 1 
Recognize 3, 4, and 5, 
p.nd write 5. 1 
·dt<! 0 
t•oogni>c 0, 1, and 2 
l 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
1-24 
Have children stand and look at their feet. Ask how many feet do you have? 
1-2 How many shoes? How many hands?. How many eyes? 
Have children trace the numbers 1 and 2 in the air. 
Give children a collection of pencils, paper clips, counters, etc. Ask 
them to hold a certain number of objects. 
Teach the poem and have the children act it out. "Two little ducks that I 
once knew, Fat duck, skinny duck, there were two, But the one little duck 
with the feathers on its" 
Give children counters and have them form as many groups of 2 as they can. 
3-4 Refer to number 2 above. Trace numbers through 3. Game "Catch the Tiger" 
Pin cards with numbers 1-4 to the backs of children. Have the other 
children catch the tigers and call out the other numbers on the back. 
5-6 Learn and act out the following poem."Hands down low at your sides, down th 
Hands up high and touch your hair 
Hands down low as before 
Now clap together, one, two, three, f 
Ask children to listen very carefully. Tap your pencil two times on a 
7-8 desk. Ask the children how many times you tapped the pencil. Tap three 
times and vary the rhythm. Ask, How many times did I tap? Repeat the 
activity with up to four taps. 
Refer to number 1 above. Trace numbers through 5. Refer to number 4 
9-10 above. 
i place two objects in a paper bag. Shake it. Ask the students to guess. 1 
11-12 how many objects are in the bag. Repeat with one object, then with no I 
obj~::cts in the bag. Mention that the number of o bjccts in the bag is zer 
re 
ur." 
0\ 
0 
TOPIC TIME 
(in d;,v.c:) 
!Cont. 
Unit 1 - Numbers to 5 
!Recognize and write num~ era 
to 5. 1 
i 
Color up to five obj.ects 1 
Recognize the group 
of objects with more. 1 
Recognize the group of 
objects with less. 1 
Read a picture graph anc 
color up to five objecto 1 
Order numbers to 5 1 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mif~lin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
. 
' 
Game: Number the faces of a cube from 0 to 5. "Quiet" cubes may be made 
13-14 from foam rubber. Provide counters and tokens for children to use. 
l-One player throws the cube then counts out the number of objects shown. 
If the number of objects showing is correctly identified, the player 
receives a token. 
2-The next player takes a turn. Play continues until the one wi~h the most 
tokens. 
15-16 Have children cut out pictures of groups up to five. Let the children 
paste the pictures on construction paper and write the numbers next to 
the pictures. 
Write two numbers between 0 and 5 on the board. Have a child draw the 
17-18 corresponding numbers of dots above the numbers. Have another child mark 
the group of dots which is "More". (Also, can be used for "Less") 
Use game described above. 
19-20 
Help children to trace their hands on pieces of paper. Ask the children 
21-22 to color their fingers and write the number of fingers they have colored. 
23-24 Have the children make cards for the numbers 0 to 5. Have the children mix 
up the cards, place them face down, then turn them up one at a time and 
arrange them in order. 
··-
I 
I 
I 
I 
0' 
1-' 
TOPIC TIME 
(:in rl" r,;) 
UNIT 2 - Numbers to 10 10-13 
Recognize and write 1 
lnun:b~ rs to 5 
Recognize 4, 5, and 6, 1 
and write 6. 
Recognize 5, 6, and 7, 
and write 7. 1 
!Recognize 6, 7, and 8, 1 
and write 8. 
Recognize 7, 8, and 9, 1 
and write 9. 
Recognize 8, 9, and 10, 1 
and write 10. 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES ! 
25-48 ! 
25-26 Game: Come to my .Birthday Party. Give 5 children cards numbered one to five 
Choose another child to give the "Party". The child with the number five 
card must knock five times on the desk to be admitted to the party. The 
child with the number 4 card knocks four times and so on. 
27-28 Game: Fishing for numbers. Place several cards with the numbers three and 
to six in a bag. A child picks a card and calls out the number. Children 
Hho are correct are allowed to keep their cards. i 
See TE P. 28 for game board for "Going to the Party-". i 
Give each child a string and large beads. Have them string seven beads, 
29-30 Refer to number 1, "Birthday Party" above. 
j 
31-32 Have the· children cut out a circle, & have them cut out petals to make a 
flowers. The~ay have from 4 to 8 petals. Let them number the . 
petals. i 
33-34 Make flowers using up to 9 petals, number the petals. 
: 
35-36 !lave children learn and act out the following: I ! 
Ten little firefighters. 
Sleeping in a row; ~ 
Ding, dong, goes the bell, I 
And down the pole they go. i 
Off on the engine, one, two, three, 
_U Using a big hose, four, five, six, ! When all the fire is out, seven, eight, nine ' Home so-o slow, back to bed, all ten in a row. ~ 
f\,) 
I TOPIC TIME (-In ""'"'"') 
!Cent. 
~u~IT-2 -Numbers to 10 
Recognize and write 1 
numbers 6 to 10 
I 
I 
Recognize which of two 1 
groups has one more. 
Recognize which of two 1 
~ro~ps has one less. 
Read a picture graph 1 
and color 5 to 10 objec s 
Orce·· numbers to 10 1 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
37-38 Show objects to children (use the overhead projector or display the objects 
on a table) Have the children write the number of objects shown. 
Have children learn the hand movements to this poem. 
I have ten little fingers 
and they all belong to me. 
I can make them do things 
Would you like to see? 
I can shut them up tight 
Or open five of them wide. 
One more makes six 
And two more makes seven. 
Now you show me eight, nine, and ten, 
And put them together again. ·. 
39-40 Game "One More" Ask a child to say a number.between one and ten. Call 
on another child to name the next number. If the children agree that the 
second child is correct, that child picks the next number. If the answer 
is incorrect, the first child gives the correct answer, then another number 
41-42 See TE P. 42 for Enrichment Activity on"more than"or"less than". 
43-44 1-i'rite the numbers zero to ten on cards. Ask the children to put cards in 
order. 
45-46 See TE P. 44 for Enrichment Activity on reading a graph and color 5 to 10 
objects. 
"' w 
TOPIC TIHE 
(in n:cl'J<:) 
'u~IT 3 - Adding 1 & 2 10-13 
Join two groups of objec ts 
and identify the number 1 
of objects altogether, 
u:>ing sums to 5. 
d -~ogpi•o <h• •ymbol• + 1 
~dd 1 to a number with 2 
SUillB to 10. 
\dd 2 to a number with 
~ums to 10. 3 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Hifflin) 
TEXTBOOK Su~PLEMENTARY K~TERIALS/ACTIVITIES 
PAGES 
49-68 
49-50 Give the children half an egg carton and 5 beans. Have them place 3 in the 
first row and 2 in the othe?2'" row. Have them say and then write the number 
in each row, then the sum. ·~Repeat to show other sums up to five. I 
' 
• i 
Tell the children to listen to a woodpecker tapping on a tree. Tap on one 1 
51-52 side of the table and then on the other side. Ask: How many times did I 
tap on this side? How many times on that side? How many times in all? 
Write the example: 2+1=3 4+1=5. 
53-54 Draw the following pattern; { ) ( ) 1+1= 
55-56 ( ) ( ) ( ) 2+1~ 
( )( ) ( ) ( ) 3+la 
See TE P. 54 for Enrichment Activity. Puzzle for adding 1 to a number. 
Place five clothespins down one side of a card to show an addition example 
in both a horizontal and vertical form. Repeat with other examples of 
adding one. 
I See TE p 56 fnr More_ p,.,,.,_; ""' in addinl! 1 t-<"\ " numhP • 
• • 
Game: "Bees in a Hive" Draw a circle on the floor which will be the hive. 
57-58 Tell the children that some of them are going to be bees returning to a 
59-60 hive after visiting flowers. Have two children stand in the circle. Have 
61-62 two other"bees" join the bees in the hive, and ask for the answer to the 
addition. Repeat with other examples of adding two. 
Divide the children into two teams. A member of Team A calls out a number 
to eight. A member of Team B adds two to the number and writes the 
addition on the board. After this a member of Team B names a number and 
play continues. 
()'\ 
,j:::.. 
TOPIC TIME 
(in rl"""' 
!Cont. 
UNIT 3- Adding 1 & 2 
Cont. 
Add 2 to a number with 
sums to 10 
Add 1 or 2 to a number 2 
vllth sums to 10 
Recognize the value of 
a group of pennies and 1 
add 1 or 2 to a number 
with sums to 10 using 
pennies. 
Unit Test 1 
- ------~~------
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
A team receives a point for each correct 'answer. The first team to reach 
10 points wins. 
See Enrichment Activity for adding 2 to a number with sums to 10 TE P. 60 
63-64 Have children throw bean bags into a basket. If the bean bag is thrown 
65-66 into the basket, two points are scored. If the bean bag hits the basket 
but does not go in, one point is scored •. Have the children add up their 
scores after each turn. The first player to gain ten points wins. 
In a box place eight cards numbered one to eight. In another box place 
four cards labeled "1" and four labeled "2". Have a child come and choose 
a card from each box, name the numbers, and write the addition on the 
chalkboard. 
67 On several cards show objects with price tags from lC to 9c. Display 
the cards in random order. Ask children to state the price of an object 
on one of the cards and use pennies to show the amount. 
See TE P. 68a for activities for adding 1 or 2 to numbers with sums to 10. 
68 
---------
----
~--- -~--~~----
--
. 
~ 
U1 
TOPIC TIME 
(in ,-1'"'"'' 
!UNIT 4- Subtracting 1&2 10-13 
~~e~ovc 1 or 2 objects 
!from a group of 5 or 1 
less and find the number 
left. 
Use the symbols - and a 
for subtractions from 1 
numbers to 6. 
I 
'Subtract 1 froc numbers 2 
to 10 
Subtract 2 from 3 
nunbers to 10 
Subtract 1 or 2 from 
numbers to 10 2 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PACES 
69-90 
69-70 See TE P. 70 for enrichment activities for removing 1 or 2 objects from 
groups of 5 or less. 
71-72 See TE P 71. 
73-74 Ask ten or less children to stand. Have one child sit down. Ask a child 
75-76 to tell the number story. Write the subtraction on the chalkboard. Have 
a child say the number of children left standing and write the answer. 
Repeat with other examples. •. 
See TE P. 74-76 for enrichment activities for subtracting 1 from numbers t 
10. 
77-78 See TE for enrichment activities P. 80. Game: "Letter Carri~r" Draw on 
79-80 the chalkboard eight houses showing the numbers one to eight. in order. 
81-82 Prepare "letters" showing subtractions of two from sums of three to ten. 
Distribute the letters. to the children. Ask those who have letters for 
the first house to "deliver" them by·placing them in the chalk tray beneatr 
the appropriate house. Continue until all of the letters have been delive 
Practice subtracting one by having children act out the following poem. 
83-84 Ten little snails sitting on a vine, 
85-86 One ate too much, and then there were nine. 
Nine little sn~s swi~ng on a gate; 
One fell off then there were eight. 
I 
d. 
0'\ 
0'\ 
TOPIC TIME 
(in_ d:>v,.) 
Cont. 
u~IT 4 - Subtracting l&L 
Cont. 
Subtract 1 or 2 from 
numbers to 10 
Subtract 1 or 2 from 
numbers to 10 using 1 
pennies 
Review 1 
Unit Test 1 
'-------~-
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
Eight little snails started off to Devon; 
One lost the way then there were seven. 
Seven little snails lived between two bricks; 
Along came a windstorm, then there were six. 
87-88 Set up a store showing items costing 1~ to 2~. Distribute cards to the 
children showing amounts of money from 3~ to 10~. Have the children take 
turns visiting the store, "purchasing" an item, and telling how much change 
they would get back. Have them write the subtractions on their cards and, 
if the work is correct, the "storekeeper" writes a check mark on the card. 
89-90 
90d TE. 
-~~~-- -----~--~- -- -~---- -----------------~--------- ---------------~-
----------
0" 
.....:J 
TOPIC TIME 
fin ""'"' \ 
u~IT 5 - Addition -
Subtraction Facts to 6 10-13 
Add two numbers with 2 
sums to 5 
Add two numbers with 1 
sums to 6 
I 
Use addition with sums to 
6 in developing rebus 1 
problem solving skills 
Subtract two numbers 
with sums to 5 2 
Subtract two n~mbers 
rwi th sums to 6 l 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES_ 
91-110 
91-92 Ask the children to listen to the drummer. Tap twice on one side of the 
93-94 table, and then a little faster, tap three times on the other_ side. Ask: 
How many times did I tap on this side? How many times on the other? How 
many times in all? Write (ex.) 2+3=5 Repeat with other sums to 5. 
95-96 Give the children half an egg carton each & marbles or other objects of 
two different colors to show addition with sums to 6. Have the children 
place two marbles of one color in the carton and four marbles of a differen 
color. Ask: How many marbles in all? Write the addition in horizontal 
and vertical form. 
97-98 See TE P. 98 for More Practice in adding sums to 6. 
Show pictures of objects on the chalkboard. Have children tell their own 
99-100 number stories which should involve subtraction ( or use children to show 
101-102 addition and subtraction) : 
Give children six cards numbered 0 to 5. Tell the children to find the 
answer to five minus three. Have the children hold up the correct answer 
card. If some answers are wrong, illustrate the subtraction with concrete 
examples. Write the subtraction in vertical form on the chalkboard. 
Repeat with other numbers with sums to five. 
103-104 See TE P. 104 for Enrichment Activity for subtracting two numbers with 
sums to 6. 
t 
0\ 
00 
TOPIC TIME 
(in n:.va \ 
Cont. 
UNIT 5-Addition-Subtract ion 
Facts to 6 
Usc subtraction with 
sums to 6 in developing 1 
rebus problem solving 
skills 
-
Add or subtract two 1 
numbers with sums to 6 
Recognize the value of 1 
pennies and a nickel 
Unit Test 1 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
Use subtraction flash cards with sums to six. Divide the children into 
105-106 teams and alternate subtractions between the teams. Each team scores one 
point for each wrong answer. The team with the lowest number of points 
wins the game. 
Play Store. Set up shelves with one to six items. Appoint a child as 
storekeeper. Children buy from the store by selecting a shelf, counting 
the number of items on the shelf and then taking some of the items from 
the self. They pay the storekeeper by writing the subtraciton. For a 
correct answer the storekeeper gives the buyer a star. 
See TE P. 106 for Enrichment Activity on using subtraction with sums to 6. 
107-108 See TE P. 108 for Enrichment Activity 
109 To demonstrate the use of pennies & nickels, use a toy with a 5¢ price tag. 
Have a child to count out enough pennies to buy the toy. Ask another child 
to count out enough nickels to buy the toy. 
Have the class sort a large number of pennies into groups of 5. Then have 
them match each group of 5 pennies with one nickel. 
I Play Store. Have items around the room with a price tag of up to 6¢. For; 
each item, have a child show how many pennies each would cost. For the 5¢ 
or 6¢ items," have someone explain how you can pay with pennies or with a 
combination of nickels and pennies. 
110 
0'\ 
\0 
~-~~I-~ TIME 
{in rl" '") 
L~IT 6 - Addition-
Subtraction Facts to 7&C 
Add two numbers with 1 
sums of 6 or 7 
Subtract two numbers 
with sums of 6 or 7 1 
Add or subtract two 
numbers with sums of 1 
6 to 8 
\dd or subtract two 1 
~umbers with sums of 7 
\dd or subtract numbers 
~ith sums of 8 1 
\c~d or subtract two 
.umbers with sums of 7 1 
pr 8 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
111-132 
111-112 Use bottle caps, toothpicks, people, other tangible objects to add or 
subtract numbers. 
Give each child 10 counters. Ask the children to make a pretty design with 
113-114 seven of their favorite counters. Tell the children to take three counters 
away from their design & have the children write the subtraction. \~rite 
the subtraction on the chalkboard so that the children can check their own 
subtraction. Repeat with taking away four, five or six counters. 
See TE P .. ll4 for Enrichment Activity for subtracting two numbers with sums 
of6or7. 
Separate the children into groups. Give each group seven counters. One 
115-116 child in each group separates the counters into two groups. The second 
child writes the addition in vertical form. In the same way, have one 
child remove coun.ners and have the second write a subtraction in vertical 
form. Have each child take several turns. 
117-118 See TE P. 118-120 for Enrichment Activity for adding or subtracting two 
numbers with sums of 7 & 8. 
I 
119-120 See above. ' 
Relay races on blackboard with 2 teams. The first person on Team A and 
121-122 the first person on Team B go up to the blackboard upon a given signal 
and work addition and subtraction problems already written on the board by 
the teacher. The same set of problems should be written for both teams, 
When each person is finished or passes, he/she goes ':>ar:k, gives the chalk 
I 
: 
I 
-..J 
0 
·------
TOPIC TIME 
(in rbv.,) 
Cont. 
UNIT 6 - Addition -
Subtraction Facts to 7&E 
Add or subtract two 
numbers with sums of 7 1 
&8 
Add or subtract two 
numbers with sums of 1 
5 to 8. 
Add three numbers with 1 
sums to 8. 
Unit Test 1 
-------
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
Have the children use grid paper to show additions and subtractions with 
123-124 sums of seven or eight. For an addition have the children color squares 
using two different colors for the numbers being added. For a subtraction 
have the children color squares for the first number in the subtraction. 
The children then cross off the number being subtracted. 
See TE P. 124 for enrichment activity on this. 
See TE P.l26 for enrichment activity. 
125-126 
127-128 Provide the children with cutouts of circles, triangles, and squares. 
Write addition and subtraction examples on 30 8~ 
~IJ -4 A 
Encourge the children to use the shapes to figure out the answers. Have 
children write the answers and repeat with different numbers. 
Cardboard circles approximately 12" in diameter, can be used to put additic 
or subtraction problems on the front around the outside of the circle. 
Answers should be written on the back in the same location. Clothespins 
with numbers written on them can be used to place on the problem to indicat 
a chosen answer.· The child can turn the circle over and check his/her 
answer. 
129-130 
-
.....] 
....... 
I TOPIC TIME (in rl:>\r<:) 
!Cont. 
lw~IT 6 - Addition -
!Subtraction Facts to 7&t 
Review 1 
Unit Test 1 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGF~ 
131-132 
Ditto Master 
·, 
i 
-.J 
tv 
~- -~OPIC TIME 
(in ,J, ,.,\ 
L~IT 7 - Addition -
Subtraction Facts for 
9 and 10 
Add two numbers with 1 
sums of 8 or 9 
Subtract two nu~bers 
wlth sums of 8 or 9. 1 
Add or subtract two 
numbers with sums of 1 
8 to 10 
\dd or subtract two 1 
numbers with sums of 9 
,"u,ld or subtract two 1 
nu~bers with sums of 10 
\dd or subtract two 
numbers with sums of 9 2 
or 10 
\dd or subtract two 
1umbers with sums of 7 
to 10. 1 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGF:S 
133-152 I 
133-134 Have the children add the dots on dominos together for practice in addition 
also use as a subtraction activity. See TE P. 134 Enrichment Activity, 
SRA Computapes Module One Tapes AS2, AS4 Pgs •. 1 & 2. 
135-136 TE P. 136 
137-138 Use cardboard or styrofoam egg cartor~ put addition or subtraction problems 
in each cup with permanent marker, Put one bean in the carton. Have the· 
child close the carton & shake it. Then, open the carton and give the 
answer to the problem in the cup in which the bean landed. Mark answers 
for easy checking. 
I 
139-140 TE P. 140. Enrichment Activity for adding or subtracting, etc~ 
141-142 See TE for Enrichment Activity 
I 
! I 
143-144 See TE P. 144 Enrichment Activity. 
145-146 I 
147-148 Play TE.ACUER of ::ieven. Ghoose a child to play teacher. The child asks· 
ther children for two numbers which add up to seven. Repeat with sums of 
~0 _10 '--· 
....,J 
w 
---
TOPIC TIHE 
(in ""'"'' 
Cont. 
~IT 7 - Addition -
!Subtraction Facts for 
9 and 10. 
Add three numbers with 1 
sums to 10 
Unit Test 1 
Review if Necessary 1 
Unit Test 1 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
149-150 Tap four times on one side of the table, twice in the middle of the table 
and three times on the other side of the table. After tapping on each part 
of the table - Ask: How many times did I tap so far? Finally ask: How 
many times did I tap in all? Repeat with three other numbers with sums to 
10. 
151-152 
152a 
Ditto Master 
I 
--..] 
.t:=. 
TOPIC TIME 
(-In rl~ "') 
UNIT 8 - Numbers to 20 
Recognize and write 10 1 
Recognize the numbers 1 
10 to 14 
Recognize the numbers 
14 to 16 and write the 1 
numbcr;l 10 to 15 
Recognize the numbers 16 
to 18 and write the 1 
numbers 13 to 18 
Recognize the numbers 
8 to 20 and write the 1 
1umbers 15 to 20 
~ecognize place value: 
ren 
anci ones. 1 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
153-174 
153-154 See TE P. 154 for Enrichment activity. 
' 155-156 Have the names of numbers on one side of ditto and numberals on the other 
side. Have students match the names and numerals by drawing a line from 
one column to the other. 
Use overhead projector and transparencies to introduce place value. 
TE P. 156. 
See TE P. 158 for Enrichment Activity. 
157-158 
Have children take 16 steps across the room, saying the number of the step 
159-160 as they walk. Repeat for 17 & 18. 
Give each child a sheet of squared paper. Hava the children color a row 
of 10 squares & write 10 beside it. The second row should have 1 square 
with the eleventh a different color. Continue through 18. 
See TE P. 160 for Enrichment Activity for writing numbers 13 to 18. 
161-162 Assign a number from 15 to 20 to each child. Ask the child to write the 
number on the chalkboard & say it aloud as it is written. 
Give the children envelopes or boxes containing 11 to 19 similar shapes. 
163-164 Pass out sheets on which "---- Ten-----Ones" is printed. The children are 
to count the shapes and record the number of tens and ones; then exchange 
their envelopes. 
! 
-...J 
Ul 
I 
--
TOPIC TIME 
(in ,J,.n,\ 
Cont. 
UNIT 8 - Numbers to 20 
Reco~nize the value of 
dimes and pennies up to 1 
20~. 
Write the numbers 11 to 
18 ard order numbers to 1 
20. 
Recognize which number 
is greater and which 1 
number is less for 
numbers 10 to 20 
Unit Test 1 
R2view 1 
Unit Test 1 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY HATERIALS/ACTIVITIES 
PAt';ES 
-
See TE P. 165 for Enrichment Activities 
Trend Wipe Off Cards (Money) 
165-166 Play Store. Have different items set up in your "store". Have one person 
be the cashier. Give each student a certain amount of "play" money. Let 
the students take. turns buying certain items from the store trying to choos 
items for the exact amount they have. 
Game."l\arne the Next Two" Have two teams, state a number between 0 and 18 
167-168 and ask members of Team One to say the next two numbers. Take turns with 
the teams. Keep score on the board giving one point for a correct answer. 
The first team to reach 20 points wins. 
See Enrichment Activity P. 168 
169-170 Game. "Say the Lesser Number " Divide the children into 3 teams. Give 
each team a set of cards numbered 11 to 20. Play starts with a child 
from Teams A & B each showing one of the cards. A child on Team C scores 
a point by pointing to the number which is less. Play now rotates so 
that Teams B & C show cards and a child on Team A points to the number 
which is less. After a while, change the rules so that the greater number 
is requested. 
171-172 
173-174 
Ditto Master 
-.....] 
0'1 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TOPIC TIME TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
(in rl"'"'' PAGES 
1UNIT 9 -Geometry and 
Measurements 175-194 
Recognize boxes, cans, 1 175-176 Introduce models of the four shapes. Blindfold several children in turn or 
balls, and cones. have them close their eyes. Let them feel a model and try to name its shap 
See TE P. 176 Enrichment Activity for recognizing boxes, cans, balls and 
cones. 
•Recognize circles and 1 177-178 Draw the following or similar shapes on the board - 00 0 A D. 6 
triangles Tell the children to look at the shapes. Tap twice on one side of the 
table, and twice on the other side and again twice on one side. Repeat 
until the children discover that the number of circles and triangles match 
the tapping on each side of the table. Have children guess on ~hich side 
of the table you should tap next, the "circle side" or the "Triangle side". 
Repeat with other patterns. 
Recob~ize squares and 1 179-180 TE P. 180 Play "Pick Up Shapes". Place some shapes on the floor. Divide 
rectangles the children into two teams. Say, "I want someone to pick up a square." 
The first child to pick up the right shape gets a point for his or her 
team. 
t\,mpln·(, l.)n~thjl. J,H\!;('H ( 1 181-182 Cuiscna1.re Rods TE P. 182 Enrichment Activity for comparing lengths. 
.:t\\d Nh,t),['f",,p.f, f'_, ___ v ________ ,_ 
Ieasure length using l 183 .. 184 Choose different objects in the room. Have the students choose 2 differen 
infor•.ll units. units of measurement (i.e. , hands, fingers) and let different students 
measure the cosen objects using the chosen units of measurement. Then, 
compare the answers of the students. 
------
-...] 
-....] 
TOPIC TIME 
(in cl:>v.") 
Cont. 
L~IT 9 - Geometry and 
Measurement 
~kasure length using a 1 
centimeter ruler 
~kasure length using 1 
an inch ruler 
Tell time to the hour 1 
Tell time to the hour. 1 
Unit Test 1 
Review 1 
Unit Test 1 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
185-186 Place centimeter lengths one at a time in a line on the display board to ' 
show the construction of a ruler. Number the divisions. Have children 
measure the length of their fingers, shoes, desk, etc. 
187-188 See TE P. 188 Enrichment Activity 
189-190 Make clocks using paper plates, paper hands cut from lighweight cardboard 
or heavy construction paper and use a brass brad to fasten the hands onto 
the "clock" • Have children draw the numerals on with a dark crayon. 
Practice positioning hands to make different times. 
191-192 Trend Wipe Off Cards (Telling Time) 
193-194 
195-196 
Ditto Master 
! 
, I 
' 
-....] 
(X) 
TOPIC TIME 
(in d;w.«) 
UNIT 10 - Addition -
Subtraction Facts for 
11 and 12 
Add or subtract two 1 
numbers with sums to 10 
Add two numbers with 1 
sums of 9 10, and 11 
Subtract two numbers 
with sums of 9, 10, or 1 
11. 
Add two numbers with 1 
sums of 10 or 11 
Subtract two numbers 1 
with sums of 10 or 11 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathem~tics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
195-216 
195-196 See TE P. 196 Enrichment Activity 
197-198 See TE P. 198 Enrichment Activity 
Ask children (11) to stand in a line, as at a cafeteria. Say that 4 child-
199-200 ren have been served and let them leave the group. Ask "How many are left 
in the line?" Have a child write 11-4•7 on the chalkboard. Continue with 
other numbers. 
See TE P. 200 Enrichment Activity. 
See TE P. 216A 
201-202 Relay races, see supplementary activities for Unit 6. 
Using playing cards, have each student, in a srr~ll group, choose 2 (or 3) 
cards with numbers on them, and add them together, either mentally or 
written on a separate piece of paper. 
See TE P. 202 Enrichment activity. 
203-204 Computapes (SRA) Model Tape AS 17 
Have a cafeteria with items labeled from 2¢ to 9¢. Tell the children they 
have 11¢. Have them select items to buy and tell how many pennies are 
left over from the 11¢. 
See TE P. 204 Enrichment Activity. 
----------- ---------------~ 
o.,J 
1.0 
TOPIC TIME 
(-In tl"""\ 
Cont. 
L~IT 10 - Addition -
Subtraction Facts to 
11 and 12 
Add or subtract two 
nu~bers with sums to 11 1 
and add three numbers 
with sums to 11. 
Add two numbers with 1 
sums of 10 or 12 
Subtract two numbers 
~ith sums of 10 or 12 1 
kdd or subtract two 
~ombo<o wi'b •oms '' 12 1 
sc addition or subtract ion 
ich sums to 12 in devel pping 
~bus problem solving sk ills 
Unit Test 1 
!Review 1 
flnit Test 1 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
205-206 Flash cards with addition sums to 11; include adding zero. Have two teams 
Let a member of Team I draw a card, hold it up, and state the ru1swer. 
Alternate, with Team II. Each team should check the answer given by the 
other team. Score one point for each correct answer. 
207-208 TE P. 208 Enrichment Activity 
Have the children write the addition and subtraction facts for 3 numbers 
up to sums of 12 Ex: 8, 3, 11. 8+3a11, 3+8•11, 11-8•3, 11-3=8. 
209-210 See TE P. 210 Enrichment Activity 
211-212 
213 
214 
215-216 
Ditto Master 
' 
' 
co 
0 
TOPIC 
~IT 11 - Numbers to 99 
Recognize tens to 90 
Recognize the value of 
dimes to 90¢. 
Recognize place value: 
tens and ones. 
Recognize and write the 
!numbers 19 ·to 40. 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TIME !TEXTBOOk I SUPPLEMENTARY MATERIALS/ACTIVITIES 
{in rlAv~) PAGES 
10-13 1217-236 
1 
1 
1 
1 
217-218 !One hundred chart. 
Three children are chosen to stand in a line and raise the fingers of both 
hands. Ask another child to call out the number of raised fingers and write 
it on the chalkboard. Continue by tens to 90. 
TE P 218 Enrichment Activity. 
219-220 !Pennies, dimes (real or flannelboard kit). 
Let the children pretend they are paying for dessert in a restaurant. Have 
menus with the price of the meal stated. The children will need a number 
of real, plastic, or paper dimes. They must put the correct number of dime~ 
in front of the desert of their choice. 
Play "Bank". One chil is the teller and gives out dimes for the pennies 
presented by each child in turn. 
221-222 !Play "Wait in Line". Give each child a slip of paper on which is written 
a number from 11 to 19. Have the children pretend that these are numbers 
drawn at an icecream counter. Call out the number 11. Ask two children 
who have the number 11 to hold up their fingers and show 11. Repeat this 
for the numbers 12 to 19. 
See P. 222 Enrichment Activity 
223-224 !Play "Going to the Fair". Write each number from 19 to 30 on a card. and 
have at least as many cards as children. Pretend these are tickets for 
the' carousel or merry-go-round. Each child draws a ticket. Any child 
who reads the number and tells the number of tens and ones correctly gets 
an extra ticket. The child with the most tickets wins the game. 
co 
1-' 
TOPIC TIME 
(in ,l,v.,\ 
Cont. 
UNIT 11 - Numbers to 99 
Recognize and write the 1 
numbers 39 to 60 
Recognize the value of 1 
dimes and pennies to 60c;: 
Recognize and write the 1 
nu~bers 59 to 80 
Recognize and write the 1 
rumbers 79 to 99 
prder numbers to 99 1 
Unit Test 1 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
• 
225-226 Write the numbers 39 to 60 on cards. Each child draws one, states the 
numbers aloud, and says the number of tens and ones. 
227-228 See TE P. 228 Enrichment Activity 
229-230 Pass out cards numbered 59 to 80 and let the children arrange themseh·es 
in order across the room. 
231-232 Make two spinner cards. Let a child spin both pointers, read the number, 
and write it on the board. {One card for lO's and One card for l's) 
If the group is large provide spinners for smaller groups so that each 
child may have one or more turns. 
233-234 Let five children go to the board. Give each a number and ask them to writ 
235 the next six numbers. Repeat with other groups and numbers. 
236 & 
236a 
00 
N 
--
TOPIC TIME 
(-in_ d::ov,.\ 
UNIT 12 - Two-Place 
Addition and Subtractiot 10-13 
Add two tens with sUms 1 
to 90. 
Add two 2-digit numbers 3 
with no regrouping 
Subtract. two tens with. 
.1, 
sums to 90 . 
Subtract two 2-digit 
numbers with no re- 3 
grouping 
~dd and subtract two 1 
tens with sums to 90 
Add or subtract two 
2-digit numbers with 
no regrouping. 1 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
237-260 
237-238 Pencils or markers with rubberbands around for groups of lO's. Additional 
pencils or markers for ones. TE P. 238 Enrichment Activity 
239-240 TE P. 240 Enrichment Activity, TE P. 242 Enrichment Activity. 
241-242 Bean Bag Game. Make a large diagram on the floor. Form two teams. A chil 
243-244 throws two bean bags into different boxes writes the number on the chalk-
board and adds. A correct answer scores one point for the team. 
245-246 TE P. 246 Enrichment • 
247-248 See TE P. 250 Enrichment Activity for subtracting,etc. 
249-250 ' I 
251-252 ' 
253-254 See TE P. 254 Enrichment Activity 
255-256 Write the following chart on the board. G D F 0 y R u 
257 22 16 40 35 so 92 74 
Then give the children. the following examples: 
64 48 22 48 60 65 42 92 21 53 
=21 -13 ill =E. =1Q. -30 &9.. -42 .ill. +21 
Under each answer the children should write the corresponding code letter. 
(X) 
w 
TOPIC TIME 
/4n -"~"~\ 
Cont. 
UNIT 12 - Two-Place 
Addition and Subtractior 
Unit Test 1 
Review 1 
Unit Test l 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
258 
259-260 
260d 
I 
(X) 
11::-
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin} 
TOPIC TIME TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
fin cl.<1v.:) PAGES 
UNIT 13 - Fractions and 
Measurements 10-12 261-280 
Identify shapes that are l 261-262 Construction paper shapes ( squares, triangles, etc.} for each child. 
symmetrical Let the children draw a large shape which they think can be folded to make 
matching parts. Have the children cut out the shape and make matching 
halves. 
Recognize one half ' 1 263-264 Place on a table one half of some cookies, apples, pieces of cardboard. etc 
Place the other halves on another table, Let the children take turns 
choosing an object and finding the other half, 
~cognize one third. l 265-266 See TE P. 266 Enrichment Activity 
Recognize one fourth 1 267-268 See TE P. 268 Enrichment Activity 
ell Time to the hour 2 269-270 Let children show different hours on a clock and tell what they usually 
and half hour. 271-272 do at that hour, Distinguish between morning and afternoon. 
Prepare clock faces showing times to the hour or half-hour. Divide the 
children into 2 teams. Place the cards face down and let a member of the 
first team draw a card, hold it up and tell the time. Alternate teams and 
keep the score. 
~ecognize liters and half Containers for liters and half-liters, Have the children pour water and/or 
iters 1 273-274 sand from a liter container to fill two half-liter containers and vice-vera 
------ --- -
ffi 
TOPIC 
Con.t. 
UNIT 13 - Fractions and 
Measurements 
Make conversions among 
cups, pints, and quarts. 
Recognize the value of 
pennies, nickels, and 
dimes. 
Unit Test 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TIME !TEXTBOOK I SUPPLEMENTARY MATERIALS/ACTIVITIES 
fin ~~~~' PA~ 
1 
2 
1 
275-276 
277-278 
279 
280-280e 
Containers for cups, pints, and quarts. 
On cards write the different amounts of money less than 25¢. On the chalk-
board write the headings: Pennies, Nickels, Dimes. Divide the children intp 
teams. A member of one team draws a card and states the coins to make the 
the amount shown on the card. Another child writes the numbers on the 
chalkboard. A correct answer scores one point. If another member of the 
same team suggests another collection of coins for the same value, another 
point is credited. The game then shifts to the other team. 
See TE P. 278 Enrichment Activities. 
~ 
----~~-
TOPIC TIME 
fin """"'' 
UNIT 14- Addition-
Subtraction Facts for 10-12 
13-18 
Add two numbers with 
sums of 10 or 13 1 
Subtract two numbers 
with sums of 10 or 13 1 
Add two numbers with 1 ' 
sums of 10 or 14 
Subtract two numbers 1 
with sums of 10 or 14 
Add or subtract two 
numbers with sums of 1 I 
10 to 14. 
~dd or subtract two n 
numbers with sums of 10 2 
~r 15 
~dd or subtract two 
rumbers with sums of I ! 
10 to 15. I 
~dd or subtract two I 
rumbcrs with sums of 2 I 
16 to 18 I I 
\ 
GRADE & SUBJECT First Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
281-302 I 
I 
See TE P. 282 Enrichment Activity. 
281-282 Numbers 10-13 ! 
Play Kites. Pretend that the children have made kites. Give them a kite ~ 
283-284 shaped piece of paper with some related subtractions for 10 & 13 written 
on it in both horizontal and vertical form. To fly their kites the childre 
must write all answers correctly. I 
I 
285-286 I Label pictures of tools 5C to 9c. The children have 14 pennies each and ! I 
I decide which two tools they can buy_. i ~ 
i ' 
287-288 See TE P. 288 Enrichment Activity j ; 
I i 
! 
I 289-290 See TE P. 289 I 
Game "Not Enough" Show a bird feeder marked 15¢. Give the children I I 
291-292 different numbers of pennies from 6¢ to 9¢. A child says I do not have I enough money. I-wou1d need ______ more pennies to buy the feeder, 
I 
I 
293-294 See TE P. 292 Enrichment Activity, 
! 
I 
295-296 See TE P. 296 Enrichment Activity. See TE P. 298 for Tract Game . I 
297-298 ! 
(X) 
-..J 
TOPIC TIME 
(in_ dav~<) 
Cont. 
UNIT 14 - Addition-
Subtraction Facts for 
13-18 
Add or subtract two 
numbers with sums of 1 
13 to 18 
Review 1 
Unit Test 1 
GRADE & SUBJECT First Grade Hath 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
299-300 Form two teams. State a sum not exceeding 18. A member of Team I must 
state two numbers which make that sum. The team receives one point for 
a correct pair of numbers. Alternate teams and repeat ~with another sum 
not exceeding 18·. The team with the most points wins. 
301-302 
' 
.. 
302d-e 
I 
' 
'. 
I ! 
'i I 
I ... '! 
I 
. ' 
I 
I 
' 
i 
; 
I 
' 
co 
co 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton- Mifflin) 
TOPIC TIME TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
fin ..l•n.rc\ PAGES 
UNIT I - Addition and 9 1-21 
Subtraction 
Add or subtract two 1 2-5 Enrichment TE P. 3 
numbers with sums to 9 
~d or subtract two ~ore practice and ·application 
~umbers with sums to 13 1 4-5 
Add or subtract two 
numbers with sums to 18 1 6-7 More practice and application Use table to show subtraction facts. TE P.f 
Use number patterns to 
add or subtract two Enrichment. TE P. 9 
numbers with sums to 18 l 8-9 
Add a 1-digit and a.2- More practice and applications TE P, 11 
digit number with a 1 10-11 Enrichment TE P. 9 
sum to 20 
Add a 1-digit and a 2-
digit number with a sum l 12-13 Use number patterns TE P. 12. I 
to 28 
Add three or more 
1-digit numbers 1 14-15 Practice Master No. 1-7 1-8 
Add or subtract to 
solve word problems l 16-17 Use seed catalogues TE P, 16 
~ 
TOPIC TIME 
f4n ..l~uo\ 
jcont. 
~IT I - Addition and 
Subtraction 
!Review skills 1 
Review skills 1 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGF.S 
18-19 Extra Unit Test TE P. 17 
20-21 
• 
--
i 
~ 
0 
TOPIC TIME 
fin tl"'"'' 
~IT II - Numbers and 11-14 
Heasurement 
!Use (and) to compare two 
2-digit numbers and writ ~ 1 
the numbers that are 
between two numbers 
Write the standard form 
of 3-digit numbers and 1 
write the numbers that 
are between t1~o numbers 
Write the standard form 
of 4-digit numbers and 1 
write the numbers that 
are between two numbers 
write the standard form 
of numbers having up to 
7 digits and write the 1 
numbers that are 
between two numbers 
Round a number less than 
1000 to the nearest ten 1 
pnd hundred. 
find the value of money 
made up of coins and 
~ollars and write this 
!lmount in cents 
(cont. Page 2) 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SvPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
22-45 
22-23 Practice Masters No. 2-1, 2-2 
24-25 Enrichment TE P, 25 
26-27 Use boxes for place value TE P. 26 
28-29 More practice and application TE P, 29 
30-31 Enrichment TE P. 31 
:·· 
'. 
I 
\0 
f-1 
TOPIC 
Cont. 
UNIT II - Numbers and 
Measurement 
and with a dollar sign 
Round amounts of money 
to the nearest dollar 
Determine an appropriat 
metric unit for measur-
ing length using centi-
meter, meter, or kilo-
meter 
Determine an appropriat 
metric unit for measur-
ing mass(weight) using 
l2ram or kilo2ram 
Determine an appropriat 
U.S. Customary unit for 
measuring length or 
weight using inch, foot 
yard, mile, ounce, 
loound or ton 
Solve word problems 
using comparison 
subtraction 
Review Skills 
Review Skills 
TIME 
lin rl:>v"\ 
1 
1 
1 
1 
1 
1 
1 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
32-33 Practice Masters No. 2-5, 2-6. 
34-35 More practice and application. TE P. 35 
36-37 Practice Masters No. 2-7, 2-8. 
38-39 Practice Masters No. 2-9, 2-10. 
40-41 Extra Unit Test TE P. 41 
42-43 Teacher-made test. 
44-45 Teacher-made test. 
\.0 
"-' 
-----
TOPIC TIME 
(in rb>v.:) 
UNIT III -Addition and 14 
Subtraction 
Add two or three 2-digi 
numbers with no regroup 1 
ing 
Add two or three 2-digi 
numbers, regrouping 1 
ones 
Add one, two, or three 
1-digit numbers to a 1 
2-digit number, regroup 
in<> ones 
Add two, three, or four 
3-digit numbers, regrou- 1 
ing ones and tens 
Add two 4-digit numbers 
regrouping ones, tens, 1 
and hundreds 
Subtract a 2-digit 
number from a 2-digit 1 
number regrouping tens 
Subtract two 3-digit 
numbers, regrouping 1 
tens and hundreds 
I 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
46-71 
46-47 Practice Masters No, 3-1, 3-2. 
48-49 Use Flash Cards, 
50-51 Game"Toss the Cube in the Box" TE P. 51 
52-53 More practice and application. TE P. 53 
54-55 Enrichment TE P. 55 
56-57 Practice Masters No, 3-5 1 3-6. 
58-59 Enrichment TE P, 59 
\0 
w 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Miffiin) 
., 
TOPIC TIME TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES i 
(in t!a.v<:) PAGES 
Cont. 
UNIT III - Addition and 
Subtraction 
Subtract two 4-digit 
numbers, regrouping ten 1 60-61 More practice and application, TE P. 61 
hundreds and thousands ' 
Add or subtract with I I 
money in amounts less 1 62-63 More practice and application. TE P. 63 I 
than $100 
! 
Estimate sums and ! 
differences involving 
2 and 3 digit numbers 1 64-65 ! Practice Masters No. 3-9 0 3-10, 
i i and money amounts less 
than $100 
I 
Solve word problems by 
i estimating sums and 1 i 66-67 i Party Theme TE P. 66 differences I 
Review Skills 1 68-69 : Teacher-made test I 
Review Skills 1 70-71: Teacher-made test 
i 
i Also available for extra work is a Math Kit "McCormick-Mathers 1 I i I 
I Mastering Math 2b" I l I 
I 
' I I I 
f 
TOPIC TIME 
(in d"v"' 
UNIT IV - Multiplicatio 10 
and Division 
Use addition to develop 1 
multiplication facts 
"Meaning of Multiplicat on" 
Use arrays to develop 
multiplication facts 
"Meaning of Division" 
Use arrays to related 
multiplication facts 1 
to develop division 
facts. 
"Two, Three, (Review A) 1 
Use 2 as a factor, 
divisor, and quotient 
Use 3 as a factor, 
divisor, and quotient 
Use 4 as a factor, 1 
divisor, and quotient 
Zero to 4 (Review B) 
Use 2, 3, and 4 as 1 
factors and divisors 
Use 0 through 4 as 
factors and divisors 
and quotients 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics {Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
72-93 Review - Lower level may need more time. Practice and application TE P. 73 
72-75 
Numbers on cards TE P, 74 
{74-75) 
76-77 Design puzzle TE. P. 77, Numerals on cards TE P. 76. 
78-81 See TE, Practice and application. Flash cards for 2's & 3's. Enrichment. 
TE P. 81 
(78-79) 
.(80-81) 
.. 
.v. ·-
82-83 TE P. 82 Cross'Stitch.es-Flash Cards for 4's. 
84-85 Flash cards mixed up from O's through 4's. Play games with the flash cards 
86-87 
' 
I 
1.0 
U1 
GRAD! & SUBJECT Poutth (}tAd~ MAt:b . . . . . . , 
TEXTBOOK Mathematic8 (Mou$htort-Mittiift) 
TOPIC TIME TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
(in rlAVQ) PAGES 
Cont. 
UNIT IV - Multiplicatio 
and Division 
"Problem Solving" 
Add, subtract, multiply 1 88 Students make up own story problems and switch so they work 8omeon~ t1&e 1s 
and divide to solve problems. 
word problems 
Unit Test 1 89 Teacher-made test. 
t 
Taking Another Look 1 90-91 
Something Extra 1 92 
Reviewing Needed Skills 1 93 
'· 
Frank Schaffer 11Math Myatedes" are veey good for extra work. U !A 
available at Thompson's. 
Laidlaw Brothers "Lennes Essentials of Atithmetic1!..good fot 
extra work 
~ 
TOPIC 
UNIT V - Multiplication 
and Division 
"5 & 6" 
Use 5 as a factor, 
divisor, and quotient 
Use 6 as a factor, 
divisor, and quotient 
Use 6 as a factor, 
divisor, and quotient 
"Zero to 7 (Review A)" 
Use 0 through 6 as 
factors, and 1 through 
6 as divisors 
Use 7 as a factor, 
divisor, and quotient 
"Zero to 8" 
Use 8 as a factor, 
divisor, and quotient. 
Use 0 through 8 as 
factors, and 1 through 
8 as divisors 
"Zero to 9 (Review B) 
Use 9 as a factor, 
divisor, and quotient 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TIME !TEXTBOOK I SUPPLEMENTARY MATERIALS/ACTIVITIES 
fin tl:tva' PAGES_ 
12 
2 
2 
2 
2 
94-117 
More practice and application TE P. 95. Use chart TE P. 98 
94-95 I use paper clock TE P. 96 
96-97 
98-99 
100-101 
102-103 
104-105 
106-107 
108-109 
See TE, Flash cards. Enrichment P. 101 TE. Use number cards TE P. 102. 
More practice and application. 
More practice and application. Flash cards. See TE P. 105. 
Enrichment TE P. 107. 
More practice and application. 
TE P. 109 & P. 111. 
Flash cards. Multiplication Chart, 
1.0 
.....:J 
TOPIC TIME 
fin t!snra' 
Cont. 
UNIT V - Multiplication 
and Division 
Cont. Zero to 9 
Use 0 through 9 as 
factors, and 1 through 
9 as divisors 
Problem Solving 
Unit test 1 
Taking another look l 
Something extra l 
Reviewing needed skills 1 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
110-111 
112-113 Teacher-made test. Extra Unit Test. TE P. 113 
114-115 
116 
. 
117 See TE 
Frank Schaffer "Math Mysteries" 
Laidlaw Brothers "Lennes Essentials of Arithmetic" good for drill and 
extra work. 
\.0 
(X) 
TOPIC 
UNIT VI - Measurement 
'Length & Perimeter " 
Measure the length of 
an object to the near-
est centimeter 
Find the lengths of the 
sides of a shape to the 
nearest centimeter and 
determine its perimeter 
Measure the length of 
an object to the near-
est inch 
"Area" 
Find the area of a 
shape by counting the 
number of square units 
that fit inside it, or 
by multiplying its 
dimensions 
"Volume (Review A)" 
Find the volume of a 
space by counting the 
number of cubic units 
that fit inside it, 
or by multiplying its 
dimensions 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematies,(Houghton-Mifflin) 
TI.ME . !TEXTBOOK I SUPPLEMENTARY MATERIALS/ACTIVITIES 
Lin_d:tv.a)_ PAGES 
10 
1 
. 
.. 
1 
118-139 
118-119 
120-121 
122-123 
See TE. Measure things in the class. Find the perimeter of things in the 
class. 
124-1251 See TE. Work on graph paper. 
126-1271 See TE. Use some real cubes or blocks to help explain difference in 
volume and area.· 
1.0 
1.0 
TOPIC TIME 
lin ,4,.,,.,' 
Cont. 
L~IT VI - Measurement 
"Capacity" 2 
Determine an appropriat 
metric unit for liquid 
~asure using millilite 
and liter 
Make conversions among 
cups, pints, quarts, 
and gallons 
"Time (Review B)" 
Solve word problems 
involving units of time. 1 
Problem Solving - Unit 1 
Test 
Taking Another Look 1 
Something Extra 1 
Reviewing Needed Skills 1 
GRADE & SUBJECT fourth Grade Math 
TEXTBOOK Mathematics (Houghton- Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
See TE. Show examples of the different sizes. 
128-129 
130-131 
132-133 See TE. 
134-135 See TE. 
136-137 
138 
139 
..... 
0 
0 
GRADE & SUBJECT Fourth Grade Hath 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TOPIC TIME TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
fin """'a\ PAGES 
UNIT VII - Multiplicati n 
bv Ones 10 140-159 Houghton-Mifflin Practice and Enrichment 
"Ten, Hundreds, Thousan s" 2 "Reckon" Card Game. "The Winning Touch" Multiplication Game. 
Multiply multiples of 
10 less than 5000 by a 
!-digit number 140-141 
Multiply multiples of 
10 less than 10,000 by 
a !-digit number 142-143 
"Two-place multiplicati n" l ""nle Winning Touch" Multiplication Game. 
Multiply a 2-digit numb r i I 
by a 1-digit number wit 144-145 
I 
no regrouping 
Multiply a 2-digit numb r 
by a l-digit number, 
regrouping ones 146-147 
"Estimating Products" 2 Magic Squares 
Estimate the product of 
a !-digit and 2-digit 148-149 
number and then find 
the exact product 
t; 
..... 
TOPIC TIME 
(in_ ·la"Lqt 
Cont. 
UNIT VII - Multiplicati n 
b_y Ones 
"Three-place Mul tiplica ion" 1 
Multiply a 3-digit numb r 
by a 1-digit number, 
regrouping ones 
Multiply a 3-digit numb r 
by a 1-digit number, 
regrouping ones and ten 
"Four-place Multiplicat on" 1 
Multiply a 4-digit numb r 
by a 1-digit number, 
regrouping as necessary 
Multiply money amounts 
less than $100 by a 1 
1-digit number, regroup 
ing as necessary 
Solve word problems 
using information from 1 
a bar graph 
Unit Test l 
GRADE & SUBJECT pgurtb Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
"Pig" Game • 2 players. Multiply dots on dice. First one to 100 wins. 
Same player keeps rolling until he wins or rolls a 1, in which he loses 
his turn. If "snake eyes" are rolled,'he looses ~urn+/- points. I 
150-151 
152-153 
154-155 
156-157 Cross number puzzles. 
158 
159 
I 
• i 
1-' 
0 
N 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
----
TOPIC TIME TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
(in rl"v"' PAGES 
UNIT VIII - Division 12 164-183 Practice, Enrichment, and Masters 
"Division with remainde " 1 164-165 Masters 
Divide a number less 
than 18 by a 1-digit 
numberl with a remainde 
"Division with remainde " 1 166-167 Duplicating Masters "Fundamental Mathematics" Milliken G~. 3 & 4, BK 4-A, 
Divide a 2-digit number P. 17-20. 
by a 1-digit number, 
with a remainder 
"Ten as Quotients" 1 168-169 "Enjoy Number Knowledge" Series B-5 No. 13 
Divide a 2-digit or 
3-digit multiple of 10 
• by a 1-digit number, 
with no remainder 
I 
"Two Stage Division" 2 170-171 "Arithmetic Exercises" Milliken GR. 4-2 P. 11-17 I 
Divide a 2-digit number 
by a 1-digit number 
with no remainder (both 
digits of the dividend 
are multiples of the 
·divisor) 
"Two Stage Division" 1 172-173 "Math Time Machine" Set F P. 12-17 
Divide a 2-digit number 
by a 1-digit number wit 
no remainder(the first 
digit of the dividend 
is not a multiple of th 
divisor) 
b 
w 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TOPIC TIME TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
~lin th>Va' PAGES 
Cont. 
UNIT VIII - Division 
"Division with Remainde " 1 174-175 
Divide a 2-digit number 
by a 1-digit number wit 
a remainder 
"Two Stage Division" 1 176-177 
Divide a 3-digit number 
by a 1-digit number wit 
no remainder (the first 
two digits of the divid nd 
arc multiples of the 
divisor) 
"Two Stage Division" 1 178-179 
Divide a 3-digit number 
by a 1-digit number wit 
no remainder (the first 
two digits of the divid nd 
are not multiples of th I 
divisor) 
"Division with remainde " 1 180-181 
Divide a 3-digit number 
by a !-digit number wit 
a remainder 
"Problem Solving" 1 182 
Solve word problems 
which may require infor1 at ion 
from a tab~e of measure 
b 
~ 
TOPIC TIME 
fin """a\ 
Cont. 
UNIT VIII - Division 
Unit Test 1 
Unit Test 1 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
183 In TE. 
183 I 
I 
,_. 
0 
Ul 
,~ ~ --~------
TOPIC TIME 
fin nAv<~) 
UNIT IX - Fractions 11-14 
Write a fraction for 
the shaded part of a 1 
region 
Write a fraction for 
the indicated part of 1 
a group 
Write a fraction equal 
to a given fraction wit 1 
the aid of a model 
Write a fraction equal 
to a given fraction by 
multiplying the numerat r 1 
and denominator by the 
same non-zero number 
Write a fraction equal 
to a given fraction by 
dividing the numerator 1 
and denominator by the 
same non-zero number 
Use> or< to compare· 
two 'fractions 1 
Find a fractional part 
of a whole number using 1 
unit fractions 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
188-209 
188-189 Using fraction pies. Filmstrip "Introduction of Fractions" 
Mathimagination (Creative Pub.) 
190-191 See TE P. 191 for more practice and application 
192-193 See TE P. 192 2nd Activity Frank Schafer "Fractions" 
194-195 Filmstrip "Equivalent Fractions" 
196-197 Use Practice Master 9-5 and Enrichment Activ~ty TE P. 197. 
198-199 See TE P. 199 for game "Start to Finish" 
Use the following diagram: NC•No Cavities C•Cavities 
6 students (NC) (NC) (NC) (C) (C) (C) 
200-201 ~ of 6 students have no cavities/ 3 students have no cavities 
" ~ of 6 • 3" 
I 
...... 
0 
0\ 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TOPIC TIME TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
fin rl"va \ PAG£S_ 
Cont. 
UNIT IX - Fractions 
Find a fractional part l 202-203 nrichment TE P 203 
of a whole number 
Write a decimal for a Demonstrate the occurence of decimals in sports records. 
word name fraction or 1 204-205 400 meter relay- 42.8 seconds 
description using tenth 100 yard dash 
-
9.8 seconds 
Have the students look through newsEaEers and magazines to find more examEJ es. 
Write a decimal for a 
word name fraction or 1 206-207 See TE P. 207 for Enrichment activity. 
description using tent s 
Solve word problems 
using information from l .208-209 See TE P. 208 Ac ti vi ty 112 under the heading "Teaching the Lesson" 
a chart 
. 
! 
b 
.._J 
TOPIC TIME 
(in rl:.v"'\ 
UNIT X - Multiplication 18 
"Multiplication by ones 
Multiply a 2-digit numb r 
by a 1-digit number, 
regrouping as necessary 1 
"Multiplication by ones 
Multiply a 3 or 4-digit 
number by a 1-digit, 
regrouping as necessary 1 
"Multiplication by tens 
Multiply two 2-digit 
numbers, one of which 1 
is a multiple of ten 
ten. 
"Multiplication by ones 
and tens" 1 
Multiply two 2-digit 
numbers, one of which 
is less than 20 
"Multiplication by ones 
and tens: 1 
Multiply two 2-digit 
numbers 
Practice Page 1 
----
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
214-237 
214-215 More practice and application TE P. 215 
216-217 Basic Facts Game See TE P. 216 
218-219 Enrichment TE P. 219 
220-221 More practice and application. TE P. 221 
222-223 Use numbers on cards TE P. 222 
328 
-------~--- -------~------ ------- -~-- --------------------
. 
~-I 
..... 
0 
co 
! I TIME TOPIC 
' fin t!Avq\ 
Cont. 
UNIT X - Multiplicat~on l 
Review Lesson 1 
Evaluation 1 
Multiplication -"3-digi 
by 2~digit " 3 
Multiply a 3-digit 
number by a 2-digit 
multiple of ten. 
Multiply a 3-digit 
number by a 2-digit 
number which is less 
than 20 
Multiply a 3-digit 
number by a 2-digit 
number 
Multiply a money amount 
written as dollars and 1 
cents by a 2-digit numb r 
Practice Page 1 
--------- ---·· 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
l I 
':fEXTBOOK :sUPPLEMENTARY MATERIALS/ACTIVITIES 
· PAGES 
! 
Practice Masters 10, 1-5 
Teacher-made test· 
• 
Enrichment TE P. 225. More practice and application TE P. 227. 
224-225 
226-227 
228-229 
230-231 More practice and application TE P, 231 
329 
..... 
0 
\!) 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TOPIC TIME TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
(in tlnv"' PAGES 
Cont. 
UNIT X - Multiplication 
Word Problems -Review 1 232 Newspaper ads. See TE P. 232 
lesson Practice Masters 10, 6-10 
Unit Test 1 233 May look up to review 
Unit Test 1 Houghton-Mifflin prepared 
Review Multiplication 1 234-235 
Taking Another Look 
Something Extra 1 236-237 Challenge for Group 1 
Review Needed Skills McCormick-Mathers Math Kit llB 1972 Available for extra work 
- -- - --- ----
..... 
b 
' 
' TOPIC TIME 
fin "'"'"' 
UNIT XI - Division 19 
Divide a 2 or 3-digit I 
number by a 1-digit 
number with a remainder 1 
Divide a 3-digit number 
by a 1-digit number wit 
no remainder. (Each dig t 3 
in the dividend is a 
multiple of the divisor ) 
Divide a 3-digit number 
by a 1-digit number wit 
no remainder. 
Divide a 3-digit number 
by a 1-digit number wit 
no remainder 
Divide a 3-digit number 1 
by a 1-digit number wit 
a remainder 
Practice Page 1 
Review Lesson 1 
Evaluation 1 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
238-261 
i 
l 238-239 Multiplication Basic Facts Review TE P. 238 
' 240-241 Enrichment TE P. 241 More practice and application TE P. 243. 
I 
I 
I 
' 
: 242-243 
; 
244-245 
Enrichment TE P. 247 Long distance calls chart. 
246-247 
330 Practice Masters 11, 1-5 
Practice Masters 11, 1-5 
Teacher-made test. 
-
..... 
..... 
..... 
TOPIC TIME 
({n nAVR' 
Cont. 
UNIT XI - Division 
Divide a 3-digit number 
by a 1-digit number wit 
a zero in the quotient 1 
Divide a 2 or 3-digit 
number by a 2-digit 1 
multiple of ten 
Divide a 2 or 3-digit 
number by a 2-digit numb er 2 
with a remainder 
Divide a 3-digit number 
by a 2-digit number 
with a remainder 
Practice Page 
2 or 3-digit by l or 1 
2-digit 
Word Problems - Review 
Lessons 1 
Unit Test 1 
Unit Test 1 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
Use Spinners. See TE P, 248 
248-249 
250-251 More practice and application TE P. 251 
252-253 Number rounding game See. TE P, 252 
254-255 
331 Enrichment TE P, 255 
232 Practice Masters 11, 6-10 
233 May look up to review. 
Houghton-Mifflin prepared. 
I 
. 
,_. 
,_. 
N 
t01'IC TIME 
\ (in ..t~ .. ~ \ 
Cont. 
UNIT XI - Division 
Review division 
2 or 3-digit by 1 or 2-
digit 1 
Review division 2 or 3-
digit by 1 or 2-digit 1 
Something Extra -
Review add, subtract, 1 
& multiply 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathemathics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
258 
259 
260-261 Challenge for Group 1 
McCormick Mathers Math Kit available for extra work 
116 - 1972 
. 
I 
i 
....... 
....... 
w 
TOPIC TIME 
fin """'"'' 
UNIT XII - Geometry 13 
Identify rectangular bo es 
cubes,spheres, pyramids, 1 
cones, and cylinders as 
they appear in real lifE 
Identify the number of 
sides and angles in 
triangles, quadrilatera s 1 
and pentagons 
Match a geometric shape 
or parts of a shape witr 1 
its name 
Identify an angle as a 
right angle, angle less 
than a right angle, · 2 
pr angle greater than a 
right angle 
~tch a triangle with a~ 
~ppropriate description 
of the triangle 1 
Select parallel lines 
and lines that meet at 2 ight angles from a 
group of objects that 
ontain them 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES_ 
262-281 Geoboards, activ ities in which different shapes are formed with a rubber 
band or string. Visual examples of cylinder box, pyramid, etc. 
262-263 
264-265 
266-267 
268-269 Use concrete material,ie; a book that is opened at different angles. 
270-271 Practice and enrichment sheets. 
272-273 
I 
I 
I 
..... 
..... 
~ 
TOPIC TIME 
(in ..!"'"'' 
Cont. 
UNIT XII - Geometry 
Identify a quadrilateral 
as a rectangle or square l 
and answer questions 
related to these sha~es 
Write the coordinate of 
a point on a map l 
Identify the parts of a 
circle, measure the 
radius and diameter of l 
a circle, and draw with 
a given radius 
Select the parts of a 
shape which can be fitt~ d 
together to make a shap< l 
with a specified proper y 
Unit Test l 
GRADE & SUBJECT Fpnrtb Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGF.S 
274-275 P. 267 Make a box. 
Give coordinates for graph paper then connect dots to make a picture. 
276-277 
278-279 Practice with compasses. 
280 
281 Teacher-made test. 
I 
..... 
..... 
U1 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
----~~ 
TOPIC TIME TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
f'fn ifAVR\ PAGES 
UNIT XIII - Fractions 
and Decimals ?A,;-'ln" 
Write the simplest form 
of a fraction 1 286-287 Review numerators and denominators See TE P. 286. 
Add fractions with like 
denominators 1 288-289 Vegetable Game TE P. 288, Enrichment TE P. 289 
Subtract fractions with More practice and application. TE P. 291 
the denominators 1 290-291 Use Construction paper as visual aid. TE P. 290. 
Add fractions with un-
like denominators 1 292-293 Review common denominators TE P. 292, Enrichment TE P. 293 
Subtract fractions with 
unlike denominators 1 294-295 Lemonade Stand TE P. 294, More practice and application TE P. 295 
write a fraction as a Use visual aids to·illustrate ndxed numbers. TE P. 296 
!mixed number 2 296-297 More practice and application TE P. 297 
Write a decimal for a 
mixed number using tentts 2 298-299 Use grid paper as visual aid. TE P. 298 
and hundredths More practice and application TE P. 299 
Add and subtract decima s 1 300-301 More practice and application TE P. 301 
using tenths 
1-' 
~ 
TOPIC TIME 
fin cl,.v,.) 
Cont •. 
UNIT XIII - Fractions 
and Decimals 
Add and Subtract decima s 2 
using hundredths 
Add, subtract, multiply, 
and divide to solve 1 
word problems 
Review ' 2 
Evaluation 1 
GRADE & SUBJECT Fourth Grade Math 
TEXTBOOK Mathematics (Houghton-Mifflin) 
TEXTBOOK SUPPLEMENTARY MATERIALS/ACTIVITIES 
PAGES 
302-303 Work problems with class. TE P. 302 More practice and application TE P303 
Enrichment TE 303 
304-305 Which operation to use? See TE P. 304 Unit Test. 
Review Test 
Teacher-made test, 
,.. 
..... 
..... 
-...J 
;VPENDIX D 
PARENT DISCLOSURE DOCUMENTS 
118 
The Edmond School Diat~ict io committed 
to providing an opportunity for all a~udenta 
d~velop th~ir abilitiea to the optimum. It 
is ioperative that all 1tudent1 receive a 
well-round~d education in all subject-matter 
areas. Special attention is given to the fact 
that all children do not learn at the same 
rat~. Each student is unique and the math 
pr~;r3c is gcar~d so that each student can 
~xpcri~ncc ~ucccss. 
Thi• b~sic study guide will extend the 
opp.lrtunity tu parents to become familiar 
with the topics of study the students will be 
~xpus~J to at ~ach grade level in mach. 
Success in school requires cooperation 
among teachers, parents, and students. 
T~a~h~rs must continue to be aware ·of the 
inJiviJual differences in students anQ teach 
ac~ordinglyi students must attend school and 
~vopletc their work to the best of their 
ability; and parents must help their children 
by treating th~m with unconditional positive 
reg~rd. supporting the teachers, and 
attcnJing schuvl confcr~nc~s. 
StuJents will experience more success 
wh~n th~y knaw that p3rcnts and teachers are 
w0rkinb tog~thcr and that the adults are on 
their side. 
FIRST GRAD! TOPICS OF STUDY 
By the end of the year, the firat s~ade 
child, according to individual developmental 
level and capability, ohould have learned the 
mathematical procesoea for the following baoic 
areas. 
~ 
- recognize and write number• 0 to 20. 
- recognize groups of objecta with more 
or leu. 
- read a picture graph and color up to 
10 objecto. 
- order number• to 20. 
- recognize place value: tena and onea. 
- recognize tena to 90. 
- recognize and write the number• 21 to 99. 
- order numb ere to 99. 
ADDITION 
-recognize the aymbola +"and •. 
- add 1 or 2 to a number with aua8 to 10. 
4 5 
~ ~ 
- add two numbera with au .. to 18. 
2 
+7 
s 
.!! 
2 
+6 
9 
+5 
8 
~ 
- add three numbera with auma to 10. 
2 
4 
3 
4 
~ +0 
- add two tens with euma to 90, 
20 
+50 
- add two 2-digit number• with no 
~egrouping. 
SUBTRACTION 
65 
+24 
- recognize the aymbola - and •. 
- oubtract 1 or 2 from numbera to 10. 
6 5 
.:! -2 
- aubtract two number• with auma to 
18. 
12 
:....1 
10 
- 4 
7 
-3 
17 
:..! 
13 
.:...1 
....... 
....... 
..0 
- aubtract two tena with auma to 90. 
90 80 
~ -10 
- aubtract tvo 2-digit number& with no 
regrouping. 
78 
-46 
~ 
- recognizing the value of a group of 
pennies, nickels, and dimes. 
GEO~!ETRY AND MEASUREXENT 
- recognizing and identifying ahapea. 
- comparing and measuring lengths using 
an inch ruler and a centimeter ruler. 
- telling time to the hour. 
FR.\CTIONS AND ME.\SURD!ENT 
- identifying symmetrical shapea. 
. . 1 1 1 
- recogn1z1ng 2 , 3 1 4 . 
telling time to the hour and half-hour. 
- recognizing liters and half litera. 
- making conversion among cups, pinte, 
and quarts. 
TOPICS OP STUDY 
IN 
MATH 
Pint Grade 
Teacher' • Name Edmond Public Schooll 
School 
1-' 
~ 
The Edmond School Diatrict i• committed 
to providing an opportunity for all atudenta 
to dev~lop their abilitiea to the optimum. 
It i• ioperative that all student• receive 
a w~ll-r~und~d education in all subject-
m3tt~r areas. Special attention is given to 
th• f3ct that all children do not learn at 
tt1~ sa~~ rate. Each student is unique and 
tl1e math progra~ is geared so that each stu-
J~~t C3n experience success. 
This basic study guide will extend the 
O??ortunity to parents to became familiar 
with th• topics of study the students will 
b~ ~xpus~J to at each grad~ level in math. 
Su~c~ss i~ scho0l r~quires coop~ration 
anvng tcJchl!rs, parents, anJ studl!nts. 
t~Jchcrs must continu~ to be aware of the 
indivi4ual differences in students and teach 
ac~ordingly; students must attend school and 
co!":plecc their \lark to the best of their 
a~ility; and parent• must help their children 
by trcJting them with unconditional positive 
r~~ard, supporting the teachers and attend-
in~ scll~ol confer~nc~s. 
~tuJcnts ~ill exp~ri~nce more success, 
~hen they know that parents and teachers are 
uurkin~ to~cth~r anJ that the adults are on 
ct1~ir ~iJ~. 
FOURTH GRAD! TOPICS OF STUDY . 
By the end of the year, the fourth grade child 
according to individual developmental level and cap-
ability should have learned the mathematical proceaaea 
for the following basic areas, 
1. ADDITION Addition of: 
- two numbers with sums to 18. 9 +8 
- a 1-digit and 2-digit number with aums 
to 28. 15 
+4 5 
- three or more !-digit numbera, 3 
+2 
- two or three 
regrouping. 
2-digit 
44 
numbera with no 
22 
+33 
- two or three 2-digit number•, 28 
regrouping ones. +16 
- two, three, or four 3-digit numbers, 
regrouping ones and tens. 
- two 4-digit number•, regrouping onea, 
tens, and hundreds. 
-word problems, 
- money in amounts leal than $100,00 
ti, S!lfiTRACTION Subtraction of: 
- two numbers with sums to 18. 
- two 2-digit number8, regrouping 
tens. 60 
-43 
- two 3-digit number•, regrouping 
tens and hundred!. 
16 
-7 
902 
~ 
136 
ill1 
- two 4-digit numbera, regrouping 
ten•, hundreds, and thousanda, 8603 
-5734 
- word problems. 
- money in amountl le11 than $100.00. 
III, MULTIPLICATION Multiplication uaing: 
- 0 through 9 as factora. 
5 4 8 7 
Jtl x3 J<5 ><9 
Multiplication of: 
- multiples of 10 less than 10,000 by 
a 1-digit number, 6000 
x7 
- a 2-digit number by a !-digit number 
with no regrouping. 83 
x3 
- a 2-digit number by a !-digit number, 
regrouping ones. 95 
a 3-digit number 
regrouping ones. 
x4 
by a 1-digit 
219 
x5 
number, 
- a )-digit number by a 1-digit number, 484 
regrouping ones, tens, and hundreda. x3 
a 4-digit number by a !-digit number, 
regrouping as necessary, 4935 
x9 
-money amounts less than $100.00 by a 
1-digit number, regrouping as necessary. 
- word problems. 
- two 2-digit numbers, one of which i• a 
multiple of ten. 85 
x20 
- two 2-digit numbers, one of which ia 19 
leas than 20. .!!,!! 
- two 2-digit numbers. 79 
x45 
- a 3-digit number by a 2-digit number 653 
which is a multiple of ten, !lQ. 
- a 3-digit number by a 2-digit number, 
- a money amount written as dollara 
and cents by a 2-digit number, $4.82 
_ill 
482 
x3S 
...... 
1\.) 
...... 
!" O!VlStO:I Oivilion ulina: 4 5 
- 1-~ •• diviaora and quotients. sfl:f JJIT 
- 5-9 as divisors and quotients, 2 9 
97I8" 6754 
!'ivi!ion of: 
- a nunb~r !eso than 18 by a 1-digit 
nu::ob~r with 4 remainder. fT9 
- J ~-di~it nur~~r by a 1-digit 
nu~b~r with a r~oainder. 4~ 
- a 2-digit or 3-digit multiple of 
10 by a 1-digit number with no ~ -~ 
r<"'~ inJ<r. 51 250 q 80 
- .:t -~-di.~.it nll:!1Der by a 1-digit n~~~r with nu r~oQinder. ~ 
- a 2-di~it nuMber by a 1-digit 
nu~h~r with a rcn~inJ~r. 4T69 
7{9[ 
- a )-digit nunbor by a !-digit 
nu::ilicr with no remainder. 300 7{ill 
- a 3-digit by a 1-digit number 
with a r~cainder. 
- wvrd probl•~•. 
9rll 
- a 2 or 3-digit nuob"r by a ~ 1-Ji~it nu.>!Jcr. srsB 6]118 
- a 3-Ji~it nuMb<r by a 1-digit 
nuc1hcr with nil remainder. 31'366 7!79s 
,j J-Ji.~it numbt!'r by a 1-Jigit 
nu1:1~~r with a remainder. 6rm 
- a 3-Jigit number by & 
nu~~~r with a zero in 
!-digit 107 R.B 
the quotient. 9 ~ 
- ~ ~ ~r 3 Jigit nuobcr 
"'ultipl" of 10. 
by a 2-digit ...-:-:-::-
40/ 250 20{7o 
- a 2 or 3 digit number by a 2-digit 
nucb<r with a. remainder. sofTi 36714i 
NUH8ERS AND MEASUREMENT 
- uoe of< (leo• than) and >(areat~r than), 
~ writing the 1tandard form• of numbers up to 
7 digiti, 
- rounding-off number• le11 than 1000 to the 
nearest ten and hundred, 
finding the value of money u1ing coins and 
dollars. 
- measuring using metric unit1 and tradition•l 
units. 
- solving word problems involving units of time, 
FRACTIONS AND DF.CH!ALS 
-writing fractions in the •imp1est form. 
- addition and subtraction of fraction• with 
like denominator&. 
- addition and subtraction of fraction• with 
unlike denominators. 
- wri.ting fractions as mixed numbere. 
- addition and subtraction of fraction• with 
decimals using tenths and hundreths. 
- writing a d~cimnl for • mixed number u1ing 
tenths and llundreth~. 
~ 
- identification of altape• and angle1. 
Teacher'• Name 
School 
TOPICS OF STUDY 
IN 
HATH 
Fourth Grad• 
Edmond Public School• 
1-' 
N 
N 
APPENDIX E 
QUESTIONNAIRE 
123 
124 
DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA =Moderately agree; A = Agree; MD =Moderately. 
disagree; D = Disagree; and SD = Strongly disagree. 
SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. 
2. All teachers should have been involved in develoE-
ing the guides. 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pav. 
5. The majority of the teachers in the district will 
use the guides. 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. 
7. It was beneficial to work on the guides with 
teachers from other schools. 
8. All teachers l.n the same grade levels at different 
schools are working on and covering the same materials 
and activities. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. 
10. Working on the curriculum guides provided an 
opportunity for professional growth. 
11. The guides will prove to be most beneficial to 
the new teachers 1n the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. 
13. Children transferring within the sys tern will be 
provided with some sense of continu.ity through the 
use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, arid 
expertise in at least one subject matter area. 
Comments: 
APPENDIX F 
QUESTIONNAIRE RESULTS 
125-
126-
DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
A. SA MA A MD D SD 
1. There was a need for the development of curriculum 
.; guides in this district. 
2. All teachers should have been involved in develoE-
ing the guides. v 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
v and/or typing the guides. 
4. More teachers would have worked on the guides, if v they had been given release time and/or pay. 
5. The majority of the teachers in the district will 
use the guides. y 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
,; available to the teachers. 
7. It was beneficial to work on the guides with lv teachers from other schools. 
8. All teachers 1n the same grade levels at different 
schools are working on and covering the same materials / 
and activities. 
9. Working on the curriculum guides broadened my 
,j perspective of the range of subject matter, materials, 
and activities to be covered during the school year. 
10. Working on the curriculum guides provided an v opportunity for professional growth. 
11. The guides will prove to be most beneficial to 
./ the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
v' the system. 
13. Children transferring within the sys tern will be 
provided with some sense of continuity through the ;I use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to v be covered. 
15. Working on the guides helped to improve a 
I teacher's self-confidence, motivation, interest, and expertise in at least one subject matter area. 
Comments: 
127 
DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
A . SA MA A MD D SD 
1. There was a need for the development of curriculum 
v' guides in this district. 
2. All teachers should have been involved in develoE-
ing the guides. 
_V 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
t/ and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. y 
5. The majority of the teachers in the district will 
use the guides. v 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
v' available to the teachers. 
1. to work on the guides with -It was beneficial 
teachers from other schools. v 
8. All teachers l.n the same grade levels at different 
schools are working on and covering the same materials y' 
and activities. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, I 
and activities to be covered during the school year. 
10. Working on the curriculum guides provided an 
opportunity for professional growth. v' 
11. The guides will prove to be most beneficial to 
J/ the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within I the system. 
13. Children transferring within the sys tern will be 
provided with some sense of continuity through the y' use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
' be covered. \/ 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and y 
expertise in at least one subject matter area. 
Conunents: 
128 
DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
A . SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. v 
2. All teachers should have been involved in develoE-
ing the guides. v 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
./ and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. v 
5. The majority of the teachers in the district will 
use the guides. / 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. v 
7. It was beneficial to work on the guides with 
teachers from other schools. v 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials ( and activities. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
/ and activities to be covered during the school year. 
10. Working on the curriculum guides provided an / opportunity for professional growth. 
11. The guides will prove to be most beneficial to I the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within / the system. 
13. Children transferring within the sys tern will be 
provided with some sense of continu_ity through the v use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
v' be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and I/ ex_pertise in at least one subject matter area. 
Comments: 
129 
DIRECt!ONS: Read each item carefully. Please state how you feel about 
each~statement by placing a check under the proper response. 
SA =:strongly agree; MA =Moderately agree; A =Agree; MD =Moderately 
disagree;- D = Disagree; and SD = Strongly disagree. 
A . SA MA A MD D SD 
1. Tht:re was a need for the development of curriculum 
guides in this district. / 
2. All teachers should have been involved in develoE-
ing the guides. 
./ 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling / and/or typing the guides. 
4. More teachers would have worked on the guides, if v they had been given release time and/or pay. 
5. The majority of the teachers in the district will 
use the guides. ./ 
6. The guides will be used more effectively and effi-
eiently, if proper implementation procedures are made 
available to the teachers. v 
7. It was beneficial to work on the guides with 
teachers from other schools. v 
8. All teachers 1n the same grade levels at different 
schools are working on and covering the same materials yl and activities. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
./ and activities to be covered during the school year. 
10. Working on the curriculum guides provided an 
V' opportunity for professional growth. 
11. The guides will prove to be most beneficial to 
/ the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within v the system. 
13. Children transferring within the system wi 11 be 
provided with some sense of continuity through the 
,; use of the _guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
.; be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
.I expertise in at least one subject matter area. 
Comments: 
130 
DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
A SA MA A MD D 
1. There was a need for the development of curriculum 
./ guides in this district. 
2. All teachers should have been involved in develoE-
ing the guides. v 
3. Rather than being assigned to an overall·activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
v and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. v 
5. The majority of the teachers in the district will 
..1 use the guides. 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. v 
1. It was beneficial to work on the guides with 
,; teachers from other schools. 
8. All teachers J.n the same grade levels at different 
schools are working on and covering the same materials 
and activities. v 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
v' and activities to ·be covered during the school year. 
10. Working on the curriculum guides provided an / opportunity for professional growth. 
11. The guides will prove to be most beneficial to ~ the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within v' the system. 
13. Children transferring within the system will be 
provided with some sense of continuity through the 
use of the guides. .V' 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. v 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and v expertise in at least one subject matter area. 
Comments: 
SD 
131 
DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D =Disagree; and SD = Strongly disagree. 
A. SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. v 
2. All teachers should have been involved in develo:e-
ing the guides. v 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
v and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. v 
5. The majority of the teachers in the district will 
use the guides. v' 
6. The guides will be used more effectively and effi-
eiently, if proper implementation procedures are made 
available to the teachers. v" 
7. It was beneficial to work on the guides with 
.,1 teachers from other schools. 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials 
and activities. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, ~ and activities to be covered durin& the school year. 
10. Working on the curriculum guides provided an 
opportunity for professional growth. v 
11. The guides will prove to be most beneficial to 
the new teachers in the district. v' 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within I/ the system. 
13. Children transferring within the sys tern will be 
provided with some sense of continuity through the V' use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to v be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and v expertise in at least one subject matter area. 
Comments: 
l>IRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA= Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
132 
A. SAMA AMD DSD 
1. There was a need for the development of curriculum 
_guides in this district. v 
2. All teachers should have been involved in develo:e-
ing the guides. V" 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
.; and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or J>_ay. IV 
5. The majority of the teachers in the district will ~ 
use the guides. v 
6. The guides will be used more effectively and effi-
ceiently, if proper implementation procedures are made 
available to the teachers. v 
7. It was beneficial to work on the guides with 
teachers from other schools. v 
8. All teachers 1n the same grade levels at different 
schools are working on and covering the same materials I and activities. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, , 
and activities to be covered during the school y_ear. 1/ 
10. Working on the curriculum guides provided an 
v' opportunity for professional growth. 
11. The guides will prove to be most beneficial to I the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within ~ the system. 
13. Children transferring within the system will be 
provided with some sense of continuity through the 
v" use of the ~g_uides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
,/ be covered. ti 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and v expertise in at least one subject matter area. 
Comments: 
133 
DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA c Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
A. SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. v 
2. All teachers should have been involved in develo:e-
ing the guides. y' 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
~ and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. l/ 
5. The majority of the teachers in the district will 
use the guides. r/ 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
v' available to the teachers. 
7. It was beneficial to work on the guides with I teachers from other schools. 
8. All teachers l.n the same grade levels at different 
schools are working on and covering the same materials 
./ and activities. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
/ and activities to be covered during the school __year. 
10. Working on the curriculum guides provided an ' 
opportunity for professional growth. ;./ 
11. The guides will prove to be most beneficial to / the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within I the system. 
13. Children transferring within the system will be 
provided with some sense of continuity through the I use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to v be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and v expertise in at least one subject matter area. 
Comments: 
134 
DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
A. SA MA A MD D SD 
1. There was a need for the development of curriculum 
_guides in this district. v 
2. All teachers should have been involved in develo,e-
ing the guides. V' 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling / and/or typing the guides. 
4. More teachers would have worked on the guides, if 
the_y_ had been given release time and/or pay. lv 
5. The majority of the teachers in the district will 
use the guides. ./ 
6. The guides will be used more effectively and effi-
cie·ntly, if proper implementation procedures are made 
./ available to the teachers. 
7. It was beneficial to work on the guides with 
teachers from other schools. ./ 
8. All teachers 1n the same grade levels at different 
schools are working on and covering the same materials 
and activities. v 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
v and activities to be covered during the school year. 
10. Working on the curriculum guides provided an 
opportunity for professional growth. v 
11. The guides will prove to be most beneficial to 
\/ the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the sys tern. ,/-
13. Children transferring within the system will be 
provided with some sense of continuity through the ~ use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to I 
be covered. / 
' 15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and v expertise in at least one subject matter area. 
Comments: 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D =Disagree; and SD = Strongly disagree. 
A. SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. v 
2. All teachers should have been involved in develo:e-
ing the guides. v 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
t/ and/ or typing the _guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or _pay_. -~ 
5. The majority of the teachers in the district will 
use the guides. v 
6. The guides will be used more effectively and effi-
cie'ntly, if proper implementation procedures are made 
available to the teachers. v 
7. It was beneficial to work on the guides with 
_(__ teachers from other schools. 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same rna terials v~ 
and activities. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
v and activities to be covered during the school year. 
10. Working on the curriculum guides provided an I o_p_portunity for professional growth. 
11. The guides will prove to be most beneficial to 
the new teachers in the district. v 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. v 
13. Children transferring within the system will be 
provided with some sense of continuity through the 
v use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. v 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
V' expertise in at least one subject matter area. 
Conunents: 
1.36 
"JliJlECTIONS: Read each item carefully. Please state how you feel about 
'4!&Ch statement by placing a check under the proper response. 
SA= Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
~isagree; D = Disagree; and SD = Strongly disagree. 
~ ~mA~DW 
1. There was a need for the development of curriculum 
~ides 1n this district. V' 
2. All teachers should have been involved in develoE-
ins the guides. ./ 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
;euch as coordinating the activities of groups, 
d~eloping supplementary activities, and compiling 
./ .JJ:nd/or typing the guides. 
4. More teachers would have worked on the guides, if 
-,;hey_ had been given release time and/or pav. ll/ 
5. The majority of the teachers in the district will 
use the guides. v 
6. The guides will be used more effectively and effi-
eiently, if proper implementation procedures are made 
available to the teachers. v 
7. It was beneficial to work on the guides with 
~-eachers from other schools. y 
8. All teachers 1n the same grade levels at different 
$Chools are working on and covering the same materials 
.and activities. 
./ 
9. Working on the curriculum guides broadened my 
-perspective of the range of subject matter, materials, 
v' .and activities to be covered during the school year. 
10. Working on the curriculum guides provided an 
"O_p_portunity for professional growth. v 
11. The guides will prove to be most beneficial to 
the new teachers 1n the district. ,,/ 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
1/ the sys tern. 
13. Children transferring within the system will be 
-provided with some sense of continuity through the 
' .-use of the guides. v 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. :/ 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
·!/' expertise in at least one subject matter area. 
Comments: 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides J..n this district. v 
2. All teachers should have been involved in develoE-
ing the guides. J/ " 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling ~ 
and/or typing the guides. ........ 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. v 
5. The majority of the teachers in the district will 
use the guides. 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
./" available to the teachers. 
7. It was beneficial to work on the guides with 
teachers from other schools. v" 
8. All teachers l.n the same grade levels at different 
schools are working on and covering the same materials 
and activities. ,/ 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. t/ 
10. Working on the curriculum guides provided an 
o~ortunity for professional growth. v 
11. The guides will prove to be most beneficial to 
the new teachers in the district. ,/ 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. . ./ 
13. Children transferring within the system will be 
provided with some sense of continuity through the 
use of the guides. 1/ 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to :v--be covered. 
15. Harking on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
expertise in at least one subject matter area. .,./ 
/}.) }.._pfj,#~ 1'1A b~~-<.1,_ .. ~¢.- 44'-~ 
'· 
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'DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
·disagree; D = Disagree; and SD = Strongly disagree. 
_A SA MA A MD D SD 
.1. ~here was a need for the development of curriculum 
~ides in this district. v 
2. All teachers should have been involved in develo;e-
ing the guides. 
./ 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
.allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling ~ and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. v' 
5. The majority of the teachers in the district will 
use the guides. ~/ 
6. The guides will be used more effectively and effi-
c::iently, if proper implementation procedures are made 
available to the teachers. v 
7. It was beneficial to work on the guides with 
teachers from other schools. v 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials 
and activities. •/ 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. --t-' 
10. Working on the curriculum guides provided an 
opportunity for professional grot-7th. v I' 
11. The guides will prove to be most beneficial to 
vv the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within vv the system. 
13. Children transferring within the sys tern will be 
provided with some sense of continuity through the 
use of the guides. v"" 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. v 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
expertise in at least one subject matter -" area. t; 
Comments: 
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~IRECTIONS: Read each item carefully. Please state how you feel about 
~b statement by placing a check under the proper response. 
SA= Strongly agree; MA = Moderately agree; A = Agree; MD =Moderately 
4isagree; D = Disagree; and SD = Strongly disagree. 
A. SA MA A MD D SD 
1.. 'There was a need for the development of curriculum 
EU_ides in this district. / 
2. All teachers should have been involved in develoE-
ing the guides. 
'I 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
:such as coordinating the activities of groups, 
4eveloping supplementary activities, and compiling 
;and/or typing the guides. 
4. More teachers would have worked on the guides, if 
v" they had been given release time and/or _pay. 
5. The majority of the teachers in the district will 
v use the guides. 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. ~ 
7. It was beneficial to work on the guides with 
teachers from other schools. r/ 
8. All teachers l.n the same grade levels at different 
schools are working on and covering the same materials I' 
and activities. './ 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, / 
and activities to be covered during the school year. v 
10. Working on the curriculum guides provided an 
o_pportunity for professional growth. . -
11. The guides will prove to be most beneficial to 
the new teachers in the district. \/ 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. v 
13. Children transferring within the sys tern will be 
provided with some sense of continuity through the 
-/ use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
t( be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
expertise in at least one subject matter area. v 
Comments: 
• 
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DIRECTIONS: Read each item carefully. Please state haw you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
A. SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. ,L 
2. All teachers should have been involved in develo:e-
ing the guides. ~ 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
v and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. !L 
5. The majority of the teachers in the district will 
use the guides. v' 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. 
.V' 
7. It was beneficial to work on the guides with 
teachers from other schools. ,/ 
8. All teachers 1n the same grade levels at different 
schools are working on and covering the same materials , 
and activities. v 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. ~/ 
10. Working on the curriculum guides provided an ~/~-opportunity for _professional growth. 
11. The guides will prove to be most beneficial to 
the new teachers in the district. v 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within v the system. 
13. Child~en transferring within the system will be 
provided with some sense of continu~ty through the 
use of the guides. v 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
a(' be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and v expertise in at least one subject matter area. 
Corranents: 
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~IRECTIONS: Read each item carefully. Please state how you feel about 
~ch statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
SA MA A MD D SD 
14 'There was a need for the development of curriculum 
guides in this district. I~ 
.2. All teachers should have been involved in develoE-
ing the guides. / 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
·such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. v' 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. J 
5. The majority of the teachers in the district will 
use the guides. v 
6. The guides will be used more effectively and effi-
eiently, if proper implementation procedures are made / available to the teachers. 
7. It was beneficial to work on the guides with 
teachers from other schools. L 
8. All teachers l.n the same grade levels at different 
~chools are working on and covering the same materials v 
and activities. v 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. ir/ 
10. Working on the curriculum guides provided an 
opportunity for professional growth. v 
11. The guides will prove to be most beneficial to 
,/ the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. v 
13. Children transferring within the sys tern wi 11 be 
provided with some sense of continuity through the 
v 
~ 
use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to v be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
e~~ertise in at least one subject matter area. 
Comments: 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
~ach statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
rlisagree; D =Disagree; and SD = Strongly disagree. 
SA MA AND D SD 
L There 'vas a need for the development of curriculum ~ guides in this district. J/ 
2. All teachers should have been involved in develop-
in~ the guides. v 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. t/ 
4. Nore teachers would have worked on the guides, if 
they had been given release time and/or pay. y 
5. The majority of the teachers in the district will 
use the guides. V" 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. v 
7. It was beneficial to work on the guides with 
teachers from other schools. ,/ 
8. All teachers ~n the same grade levels at different 
schools are v10rking on and covering the same materials 
and activities. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
v-" and activities to be covered during the school year. 
10. Harking on the curriculum guides provided an 
~pportunity for professional grmvth. ,/" 
11. The guides will prove to be most beneficial to 
the new teachers ln the district. ......... 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
v the svstem. 
13. Children transferring within the sys tern will be 
provided vli th some sense of continuity through the 
_..,..i' 
use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. v 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and v~ expertise ~n at least one subject matter area. 
'f -tU~a&~ ~~4Q-/'~ _,/L~~e-:d.f 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD =Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. v 
2. All teachers should have been involved in develo:e-
ing the guides. / 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allmved to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or t~Eing the guides. ,/ 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. v 
5. The majority of the teachers in the district \vill 
use the guides. L 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. it/ 
7. It was beneficial to work on the guides with 
teachers from other schools. I.L 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials 
and activities. ·I,/ 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. ~ 
10. Working on the curriculum guides provided an 
opportunitv for professional grmvth. ./ 
11. The guides \vill prove to be most beneficial to 
the new teachers in the district. v 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. v 
13. Children transferring within the system will be 
provided with some sense of continuity through the 
,/ 
use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. v 
15. Working on the guides helped to ~mprove a 
teacher's self-confidence, motivation, interest, and 
expertise in at least one subject matter area. ,/ 
" ~:; ~ f.'&(...-.1Y..d-~ ~ . .I;-·,,ot,../'-:... 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D =Disagree; and SD = Strongly disagree. 
A SA MA A MD D SD 
1. There was a need for the development of curriculum 
sui des in this district. v 
2. All teachers should have been involved in develoE-
ins the guides. t./' 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling v and/or typing the guides. 
4. More teachers would have worked on the guides, if 
,/ they had been given release time and/or oa)1. 
5. The majority of the teachers in the district will . 
./ 
use the guides. .,. 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made V' available to the teachers. 
7. It was beneficial to work on the guides with 
!/ teachers from other schools. 
8. All teachers in the same grade levels at different 
schools are working on and covering the same materials 
and activities. v 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
..,, 
and activities to be covered during the school year. 
10. Working on the curriculum guides provided an ~ 
c:>pportunity for professional growth. ,,.. 
11. The guides will prove to be most beneficial to ~/ the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. v 
13. Children transferring within the system will be 
provided with some sense of continuity through the 
,/ use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to }/ be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
"' 
expertise in at least one subiect matter area. ~ 
Comments: 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; ~~ = Moderately agree; A = Agree; MD =Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. !/"' 
2. All teachers should have been involved in develo:e-
ing the guides. v 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling I--
and/or typing the guides. v 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. 1/ 
5. The majority of the teachers in the district will 
use the guides. v 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
V'" available to the teachers. 
7. It was beneficial to work on the guides with 
teachers from other schools. v" 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials 
and activities. 
./ 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
./ and activities to be covered during the school year. 
10. Working on the curriculum guides provided an v~ o:eportunity for professional growth. 
11. The guides will prove to be most beneficial to 
the new teachers ~n the district. / 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within ~ .. the system. . 
13. Children transferring within the system will be 
provided with some sense of continuity through the 
use of the guides. ./ 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
,/ be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
a/' expertise in at least one subject matter area. 
. :..."Lt.,.. ~~ 
DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD =Moderately 
disagree; D =Disagree; and SD = Strongly disagree. 
A. SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. ,/ 
2. All teachers should have been involved in develoE-
ing the guides. v 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling :.-. 
and/or typing the guides. v 
4. More teachers would have worked on the guides, if 
they_ had been given release time and/or pa;r. ,,/ 
.-
5. The majority of the teachers in the district will 
use the guides. v 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. v 
7. It was beneficial to work on the guides with 
teachers from other schools. v 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials 
and activities. &/ 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. v .. 
10. Working on the curriculum guides provided an 
opportunity for professional growth. v"" 
11. The guides will prove to be most beneficial to 
the new teachers in the district. tv" 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. V' 
13. Children transferring within the system will be 
provided with some sense of continuity through the ,. 
use of the guides. V' 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
/ be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and .,. 
expertise in at least one subiect matter area. v 
Connnents: 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA =Moderately agree; A =Agree; MD =Moderately 
disagre~; D = Disagree; and SD = Strongly disagree. 
SA MA A MD D SD 
1. There was a need for the development of curriculum v" guides in this district. 
2. All teachers should have been involved in develoE-
ing the guides. 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. v 
4. More teachers would have worked on the guides, if 
they had been given release time and I or pay_. v 
5. The majority of the teachers in the district will 
use the guides. ./ 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. 
./ 
7. It was beneficial to work on the guides with 
teachers from other schools. ./ 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials 
and activities. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. v' 
10. Working on the curriculum guides provided an 
/ opportunity for nrofessional grm·1th. 
11. The guides will prove to be most beneficial to l/r the new teachers ~n the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
·./ the system. 
13. Children transferring within the sys tern will be 
provided with some sense of continuity through the 
use of the guides. v 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. lv 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
expertise in at least one subject matter area. ~ 
4~ ~4-<~ ~Ct-~7......t.--~  
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
SA MA A MD D SD 
1. There was a need for the development of curriculum L~ guides in this district. 
2. All teachers should have been involved in develop-
ing the guides. ,/ 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
,/ and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. i./ 
5. The majority of the teachers in the district will 
use the guides. ,/ 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. 
./ 
7. It was beneficial to work on the guides with 
teachers from other schools. v 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials 
and activities. 
./ 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
"" 
and activities to be covered during the school year. 
10. Working on the curriculum guides provided an 
oyy~rtunity for professional grm.;rth. 
./ 
11. The guides will prove to be most beneficial to 
the new teachers ~n the district. ,/ 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
.I the system. 
13. Children transferring within the system ~.;rill be 
provided with some sense of continuity through the 
use of the guides. r/ 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. ./ 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
.l"' expertise in at least one sub iect matter area. 
w-- .~it.. ~ -~ /yt.,.,..~ ~lA~·,, /. 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD =Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. 
2. All teachers should have been involved in develop-
ing the guides. 
./' 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling lt.tr and/or typing the guides. 
4. Hare teachers would have worked on the guides, if 
they had been given release time and/or pay. ,...... 
5. The majority of the teachers in the district >vill 
use the guides. v 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. J/ 
7. It was beneficial to work on the guides with 
teachers from other schools. IV" 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials 
and activities. v 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the s choo 1 year. 1L_ 
10. Working on the curriculum guides provided an 
opportunity for professional grm.vth. Ia./ 
11. The guides will prove to be most beneficial to 
the new teachers in the district. v 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within IV" the system. 
' 
13. Children transferring within the system will be 
provided with some sense of continuity through the ,; 
use of the guides. v 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. r/ 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
,/ expertise in at least one subiect matter area. 
w--!A!~ u:.:~ I. d.-. . .<..-!A-:;;. • .(:"""" ~~-'-?. 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD =Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
B. 
1. There was a need for the 
guides in this district. 
2. All teachers should have 
ing the guides. 
development of curriculum 
been involved in develop-
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. 
5. The majority of the teachers in the district will 
use the _guides. 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. 
7. It was beneficial to work on the guides with 
teachers from other schools. 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials 
and activities. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. 
10. Working on the curriculum guides provided an 
opportunity for professional growth. 
11. The guides will prove to be most beneficial to 
the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. 
13. Children transferring within the system will be 
provided with some sense of condnu.ity through the 
use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
e~ertise in at least one subject matter area. 
Comments: 
SA MA A MD D SD 
v 
1/ 
V' 
z/ 
I/ 
,/ 
!!""" 
v 
v 
,./,..,.. 
./ 
v' 
~ 
v 
v" 
/ 
151 
DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D =Disagree; and SD = Strongly disagree. 
B. SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. v 
2. All teachers should have been involved in develoE-
ing the 8uides. v 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
v and/or typing the guides. 
4. More teachers would have worked on the guides, if 
/ they had been given release time and/or pay. 
5. The majority of the teachers in the district will 
use the guides. y_ 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. v 
7. It was beneficial to work on the guides with 
teachers from other schools. l/ 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials 
and activities. .~ 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, rna terials, 
and activities to be covered during the school year. v 
10. Working on the curriculum guides provided an 
v opportunity for professional growth. 
11. The guides will prove to be most beneficial to 
the new teachers in the district. / 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. !/ 
13. Children transferring within the system will be 
provided with some sense of coniinuity through the v use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. v 
15. Working on the guides helped to ~mprove a 
teacher's self-confidence, motivation, interest, and v expertise in at least one subject matter area. 
Comments: 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; }1D = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. / 
2. All teachers should have been involved in develoJ2-
ing the guides. ...... :.-
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. ~~-
4. More teachers would have worked on the guides, if 
they had been given release time and/or pav. 
.t! 
5. The majority of the teachers in the district will 
use the guides. V"' 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
. ./~ available to the teachers. 
7. It was beneficial to work on the guides with f teachers from other schools. 
8. All teachers ln the same grade levels at different 
schools are working on and covering the same materials 
and activities. V' 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. y 
10. Horking on the curriculum guides provided an 
v~ opportunity for professional grm.;rth. 
11. The guides will prove to be most beneficial to 
the new teachers in the district. V_ 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. y' 
13. Children transferring within the sys tern wi 11 be 
provided with some sense of continuity through the 
use of the guides. v" 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
./" be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
expertise in at least one subiect matter area. v 
~ _,io a /I'~ -+~ !.r a....- ~'vt.L-v~....L--flV 4{.U~ 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD =Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
SA MA A MD D SD 
1. There was a need for the development of curriculum 
,/ guides J.n this district. 
2. All teachers should have been involved in devel.oE-
ing the guides. v 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. v 
4. More teachers would have worked on the guides, if 
,/ they had been given release time and/or pav. 
5. The majority of the teachers in the district will I' 
use the guides. ,I 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. ,/ 
7. It was beneficial to work on the guides with 
teachers from other schools. ,/ 
8. All teachers in the same grade levels at different 
schools are working on and covering the same materials 
and activities. v 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. 
. .t' 
10. Working on the curriculum guides provided an 
opportunity for professional growth. ,/ 
11. The guides will prove to be most beneficial to 
the new teachers J.n the district. V' 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. a/ 
13. Children transferring within the sys tern Hill be 
provided with some sense of continuity through the 
use of the guides. t/ 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. ,/ 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
,/ 
expertise in at least one subject matter area. 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
B. SA MA A MD D SD 
1. There was a need for the development of c-urriculum 
guides in this district. J/ 
2. All teachers should have been involved in develo.e-
ing the guides. l/ 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. 
_1-""' 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. ~I_, 
5. The majority of the teachers in the district will d< ~{<" >,j -,/' ~ -:A.-- . . .(. 
use the guides. c-t; ,.-.. .I; :l~ ·CA.. ·_,(_ t.<..f.- --f 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. lv 
7. It was beneficial to work on the guides with 
teachers from other schools. v 
8. All teachers l.n the same grade levels at different 
schools are working on and covering the same materials j/ and activities. 
9. Working on the curriculum guides broadened my {..-( I '-· 
perspective of subject matter, materials, v /. '!_.<(- j ; the range of ~- ,.:..~~ I 
and activities to be covered during the school year. v-· --~- ·"'-:-: ';I / 
10. Working on the curriculum guides provided an Ia... it-. -t-~ opportunity for professional growth. 
11. The guides will prove to be most beneficial to 
the new teachers in the district. lv 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. v 
13. Child~en transferring within the system will be 
provided with some sense of continu~ty through the 
use of the guides. v 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to / be covered. 
15. Working on the guides helped to improve a 
teacher's self.;.:confidence, motivation, interest, and 
a/ v expertise in at least one subiect matter area. 
Comments: 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD =Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides 1n this district. a/ 
2. All teachers should have been involved in develoE-
ing the guides. 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
v and/or t~]~ing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or nav. lv' 
' " 5. The majority of the teachers 1n the district will 
use the guides. 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
a/ available to the teachers. 
7. It was beneficial to work on the guides with -~ ·/1(. P+'~ ..-.. ...,. j._ .4A. 
teachers from other schools. 
"7'; { 
8. All teachers in the same grade levels at differenG ~ :u: :/.£( ....~ t-/.k v. ~ schools are working on and covering the same materials """" 
and activities. v 
9. Working on the curriculum guides broadened my do- rJU-v A" perspective of the range of subject matter, materials, 
.If.. ~ v and activities to be covered during the school year. V7 ... , 
10. \.Jerking on the curriculum guides provided an --~- lo.A. I~ ~;; 
opportunity for professional gro\.Jth. I""' A/ 0 "r z 
11. The guides will prove to be most benefici~ to ) 
the new teachers in the district. ~lf. 
12. If properly implemented, the curriculum guidesJ 
will be an asset to all teachers and children within , 
the system. . (~,(,.<) 
13. Children transferring within the system will b~~ ~ Ji v '.:;.«. ~_.t! t;-' provided with some sense of cont{nuity through the ~·M ~ .'P /A;_ (~~ use of the guides. 4 -r-t.. ' , 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
./ be covered. 
15. Working on the guides helped to improve a lb v teacher's self-confidence, motivation, interest, and 1-'17' ~ 
expertise in at least one subiect matter area. J 
'~.t.ll..Ltr:. .:dtt--"'! 'd. u~ ~.t:..s ifM r-1-V rJ71..-~ ltf.A-7 ·- . ~tA-L 
DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D =Disagree; and SD = Strongly disagree. 
B. SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. y 
2. All teachers should have been involved in develoE-
ing the guides. v 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. v 
5. The majority of the teachers in the district will 
use the guides. •/ 
6. The guides will be used more effectively and effi-
ci~ntly, if proper implementation procedures are made 
available to the teachers. v 
7. It was beneficial to work on the guides with 
teachers from other schools. 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials 
and activities. iv 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. 
10. Working on the curriculum guides provided an 
v" opportunity for professional growth. 
11. The guides will prove to be most beneficial to 
the new teachers in the district. v 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within v~-the system. 
13. Children transferring within the sys tern wi 11 be 
provided with some sense of continuity through the 
t/' use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. v 
15. Working on the guides helped to 1mprove a 
teacher's self-confidence, motivation, interest, and IV" ex_p_ertise in at least one subject matter area. 
Comments: 
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PIRECTIONS: Read each item carefully. Please state how you feel about 
~ach statement by placing a check under the proper response. 
~A = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
~isagree; D =Disagree; and SD = Strongly disagree. 
B. SA MA AMD D SD 
-1. There was a need for the development of curriculum 
guides in this district. -~ 
. 2. All teachers should have been involved in develoE-
ing the guides. !/ 
. 3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had beengiven release time and/or pay. 
......... 
5. The majority of the teachers ~n the district will 
use the guides. ./ 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. v"' 
7. It was beneficial to work on the guides with 
teachers from other schools. 
8. All teachers l.n the same grade levels at different 
schools are working on and covering the same materials 
./ and activities. 
- 9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. 
1-U~ Working on the curriculum guides provided an 
opportunity for professional growth. 
1r~ ·The guides will prove to be most beneficial to 
v ~he new teachers l.n the district. 
l?:· If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. v 
'!~Children transferring within the system will be 
p~ovided with some sense of continuity through the 
.:/ use of the guides. 
w-;· 'fh~ -~u-rriculum guides should be used as a resource 
~y the teachers rather than a set of rigid content to he covered. / 
1~~ W9rking o~-~he guides helped to improve a 
~~~u;her 1 s se!f~confidence' motivation, interest, ana 
~;pertise in at least one subiect matter area. 
.. -
--·-------·· ------
~~nunents: 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagre~; D =Disagree; and SD = Strongly disagree. 
SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. v 
2. All teachers should have been involved in develo_e-
ing the guides. v 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. v"' 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. v 
5. The majority of the teachers in the district will 
use the guides. 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. v 
7. It was beneficial to work on the guides with ~ teachers from other schools. 
8. All teachers l.n the same grade levels at different 
schools are -vmrking on and covering the same materials 
and activities. v 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
,/ and activities to be covered during the school year. 
10. Harking on the curriculum guides provided an 
opportunity for professional growth. / 
11. The guides will prove to be most beneficial to 
the netv teachers in the district. ,/ 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within V" the system. 
13. Children transferring within the sys tern wi 11 be 
provided with some sense of continuity through the / 
use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
v' be covered. 
15. Harking on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and ~ expertise in at least one subject matter area. 
~~~~-(~ "'£,A--L!.-,....!,*' #f ~ ~ 
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D1RECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA= Strongly agree; MA = Moderately agree; A = A~ree; MD =Moderately 
disagree; D = Disagree; and SD = Strongly disagrc . 
SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. ./ 
2. All teachers should have been involved in develoE-
ing the guides. ,/ 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. J/ 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. v 
5. The majority of the teachers in the district will 
use the guides. v 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. t./ 
7. It was beneficial to work on the guides with 
teachers from other schools. !/ 
8. All teachers l.n the same grade levels at different 
schools are working on and covering the same materials 
and activities. v 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. v 
10. Working on the curriculum guides provided an 
opportunity for __E_rofessional growth. r/ 
11. The guides will prove to be most beneficial to 
the new teachers in the district. I!/ 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within v the system. 
13. Children transferring within the sys tern will be 
provided with some sense of continuity through the 
use of the guides. I/ 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. ~~-
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and I-' 
expertise in at least one subject matter area. r/ 
Comments: 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD =Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
SA HA A MD D SD 
1. There was a need for the development of curriculum 
./ guides 1n this district. 
2. All teachers should have been involved in develoE-
ing the guides. / 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
v' and/or typing the guides. 
4. More teachers would have worked on the guides, if / they had been given release time and/or pav. 
5. The majority of the teachers in the district 'dill 
use the guides. / 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
./ available to the teachers. 
7. It was beneficial to work on the guides with I teachers from other schools. 
8. All teachers 1n the same grade levels at different 
schools are working on and covering the same materials V""~ 
and activities. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. 
10. Harking on the curriculum guides provided an 
opportunity for professional grmvth. 
11. The guides will prove to be most beneficial to 
the new teachers ln the district. / 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within / the system. 
13. Children transferring within the sys tern will be 
provided with some sense of continuity through the 
/ use of the guides. 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to / be covered. 
15. Working on the guides helped to 1mprove a 
teacher's self-confidence, motivation, interest, and 
expertise in at least one subject matter area. 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
B. SA MA A MD D SD 
1. There was a need for the development of curriculum v~ guides in this district. 
2. All teachers should have been involved in develoE-
ing the guides. v"' 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling / and/or typing the guides. 
4. More teachers would have worked on the guides, if , 
they had been given release time and/or pav. v 
5. The majority of the teachers in the district will 
use the guides. v 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
v available to the teachers. 
7. It was beneficial to work on the guides with 
teachers from other schools. v 
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials 
and activities. :./ 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. 1/ 
10. Working on the curriculum guides provided an 
opportunity for professional growth. Is./ 
11. The guides will prove to be most beneficial to 1-" 
the new teachers in the district. v 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. iJ/ 
13. Children transferring within the sys tern will be 
provided with some sense of continuity through the 
use of the guides. 1:/ 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to v_.. 
be covered. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
z/ expertise in at least one subject matter area. 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
B. SA MA AMD D SD 
1. There was a need for the development of curriculum 
guides in this district. v 1--" 
2. All teachers should have been involved in develoE-
ing the guides. V' 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. t/ 
5. The majority of the teachers in the district will 
use the guides. v 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. v 
7. It was beneficial to work on the guides with 
teachers from other schools. ,/ 
8. All teachers in the same grade levels at different 
schools are working on and covering the same materials 
and activities. 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school year. 
10. Working on the curriculum guides provided an :.... 
opportunity for professional growth. v 
11. The guides will prove to be most beneficial to 
V' the new teachers in the district. 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. v 
13. Children transferring within the sys tern wi 11 be 
provided with some sense of continuity through the 
~ use of the guides. 
"" 14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. t/'. 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
v 
1.; 
expertise in at least one subject matter area. 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D =Disagree; and SD = Strongly disagree. 
B. SA MA A MD D SD 
1. There was a need for the development of curriculum 
1---guides in this district. v 
2. All teachers should have been involved in develoE-
ing the guides. I/ l,...-
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. ~ 
4. More teachers would have worked on the guides, if 
they had been given release time and/or J>ay. ~ 
5. The majority of the teachers in the district will 
use the guides. v 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. t/ 
7. It was beneficial to work on the guides with 
teachers from other schools. VI-
8. All teachers ~n the same grade levels at different 
schools are working on and covering the same materials 
~ 
and activities. v 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, 
and activities to be covered during the school y~ear. v 
10. Working on the curriculum guides provided an 
Opportunity for professional growth. t..-• , 
11. The guides will prove to be most beneficial to 
; 
the new teachers in the district. 
'"' 12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
' the system. ;..r~ ' 
13. Children transferring within the system will be 
provided with some sense of continuity through the 
. 
use of the guides. ~ /',.· 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. 1/ 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and / 
expertise in at least one subject matter area. v 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
B. SA MA AMD D SD 
1. There was a need for the development of curriculum 
'V guides in this district. 
2. All teachers should have been involved in develoE-
ing the guides. v 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
" and/or typing the guides. ~ 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. ,/ 
5. The majority of the teachers in the district will 
use the guides. 1"" 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. v' 
7. It was beneficial to work on the guides with 
teachers from other schools. __!._..""!-
8. All teachers 1n the same grade levels at different 
schools are working on and covering the same materials 
and activities. t/ 
9. Working on the curriculum guides broadened my 
_.y 
perspective of the range of subject matter, materials, t,..,t· .I ! _.,..-· /i ;v ....... ... and activities to be covered during the school year. 
10. Working on the curriculum guides provided an 
opportunity for professional growth. v 
11. The guides will prove to be most beneficial to 
the new teachers in the district. 
·""' 12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within 
the system. v 
13. Children transferring within the sys tern wi 11 be 
provided with some sense of continuity through the 
use of the guides. ~ 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. J/ 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and 
expertise in at least one subject matter area. ;/ 
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DIRECTIONS: Read each item carefully. Please state how you feel about 
each statement by placing a check under the proper response. 
SA = Strongly agree; MA = Moderately agree; A = Agree; MD = Moderately 
disagree; D = Disagree; and SD = Strongly disagree. 
B SA MA A MD D SD 
1. There was a need for the development of curriculum 
guides in this district. !/"' "' 
2. All teachers should have been involved in develoE-
ing the guides. v 
3. Rather than being assigned to an overall activity 
in developing the guides, teachers should have been 
allowed to select a particular area of involvement, 
such as coordinating the activities of groups, 
developing supplementary activities, and compiling 
and/or typing the guides. t/ 
4. More teachers would have worked on the guides, if 
they had been given release time and/or pay. 1/ 
5. The majority of the teachers in the district will ~ 
use the guides. v 
6. The guides will be used more effectively and effi-
ciently, if proper implementation procedures are made 
available to the teachers. !/"' 
7. It was beneficial to work on the guides with 
teachers from other schools. v 
8. All teachers l.n the same grade levels at different 
schools are working on and covering the same materials /" 
and activities. 
.Y" 
9. Working on the curriculum guides broadened my 
perspective of the range of subject matter, materials, v 
and activities to be covered during the school year. v 
10. Working on the curriculum guides provided an v~ opportunity for professional growth. 
11. The guides will prove to be most beneficial to 
the new teachers in the district. •/ 
12. If properly implemented, the curriculum guides 
will be an asset to all teachers and children within ~ the system. v 
13. Children transferring within the system will be 
provided with some sense of continuity through the v 
use of the _guides. v 
14. The curriculum guides should be used as a resource 
by the teachers rather than a set of rigid content to 
be covered. v 
15. Working on the guides helped to improve a 
teacher's self-confidence, motivation, interest, and / 
expertise in at least one subject matter area. v 
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